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FOTIM AND DISABILITY

The Foundation of Tertiary Institutions of the Northern Metropolis (FOTIM), is a higher education
academic consortiunm South Africavhich actively promotes collaation amongst its members. It

has a membership of nine universities and universities of technology in the Gauteng, Limpopo and
North West provinces. FOTIM encourages debate, best practice and capacity building through the

sharing of knowledge and commiént to academic excellence in the region.

Over the years, FOTIM has initiated and developed several successful projects that add value and
provide tangible benefits to its members. The success of its projects is mainly attributable to the
handson approach FOTIM takes in obtaining grant fundingpimjects and then managing them

through committees/teams of representatives of member institutions.

The FOTIM Disability Interest Group was established in 2001 and met regularly until being disbanded
at the end of 2005 due to merger pressures. At tbguest of some member institutions, the group

was restored in @07 and was instrumental in forming reational collaborative initiative, which
culminated in the establishment of the Higher Education Disability Services Association (HEDSA) in
November 2007Regional activities continued in parallel under the auspices of FOTIM. In 2009, Dr
Zodwa Magwenzi, the then Director of FOTIM, recommended that an investigation into the needs of
university students with disabilities throughout South Africa be condudkepkoposal was compiled

and submitted to donors for consideration, and in September 2009, the Ford Foundation generously
awarded FOTIM a grant of $60 000 to conduct the investigation. It was envisioned that the project
would assess the actual provisionsarvices to students with disabilities within South African public
higher education institutions, particularly in the areas of accessibility, awareness and
responsiveness, programme provision and teaching and learning arrangements, and to benchmark

these ®rvices against international universities.

Dr Zodwa Magwenzi resigned from FOTIM in February .28ihe same time the FOTIM Board
commissioned Review of FOTIM. On 24 July 2010, the Board took the decision to close FOTIM as an
organisation in its cuant form. The decision was taken in light of the continuing financial pressures
on institutions, the duplication of effort pertaining to activities in the sector and the creation of new
national structures. With the recent establishment of HEDSA and éxéstence of regional groups
under HEDSA, the FOTIM Board agreed that the FOTIM Disability Interest Group be disbanded.
Regional activities and collaboration would continue under the auspices of HEDSA, and the

continuation of the FOTIM Disability Interégstoup would be an unnecessary duplication of effort.
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It is hoped that the results of this investigation, commissioned by FOTIM, will guide disability
practitioners at South African universities in appropriate institutional structures, systems and

processeshat will enhance the quality of services to all students with disabilities.

It was originally expected that FOTIM would submit a further funding proposal to address the
recommendations of the study undertaken in 2010. As this will no longer be posBDIEIM
appealed to the Ford Foundation to consider any applications for funding that might be forthcoming
from HEDSA. It is sincerely hoped that this investigation represents only the start-gdiran
activities that will assist institutions and practiers to implement relevant strategies to best

support students with disabilities at South African universities.
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PROJECTOVERVIEW

Shortly after the funds from the Ford Foundation were received by FOTibjecp activities
commenced with the formation of &roject Reference Team to guide the project activitikes.
November 2009, a call for expressions of interest was distributed to academic, researchers and
consultants, to establish a list of experts to support the project activieganuary 2010, respses

to the call were deliberated and in February, Disability Management Services (DMS) was appointed
to conduct the research. DMS renders a wide array of disability and human resource related
professional serviceg South Africa A letter of support forthe project was received from the

Council on Higher Educatiéor the project.

By mid2010, DMS was in the process of collecting data from participating institutiuitial findings

of the research were presented at the HEDSA Sympokalchin Bloemfont& in September 2010.

By November 2010all the data had been collected and was thoroughly analysed. A letter of
extension for the project wasubmitted to the Ford Foundation, and the project deadline was

extended to February 2011.

The draft findings wer presented to representatives from participating institutions for verification
and discussion at two workshops. The first was held in Johannesburg on 13 January 2011, the second
in Cape Town on 21 January 2011. The discussions from both workshops weperaied into the

final DMS report, which is included in this report.

As part of this project, a benchmarking exercise was conducted by members of the Reference Team,
who visited universities and organisations in the United Kingdom during October 284 @iri of
the visit was to identify and then implement best practice. The benchmarking répiotluded in

thisreport.

The project has beenr@soundingsuccess due most partto the hard work and commitment of all
involved: the Reference Team, DMS, FOTIM staff and of course, the research partidifsantsild

like to take this opportunity to express our heartfelt gratitude to all who have suppoated
participated in this prigct. We sincerely hope that this was just one step of many that will improve

the experience of students with disabilities.

Ol ent Tw@zg

Anke McCallum Tanya Healey
Acting FOTIM Director Programme Manager

Page |5



ACKNOWLEDGEMENTS

Our sincere thanks to:

2 Ford Foundaobn

2 FOTIM ChairpersoBoard Membersnd Staff

£3 Project Reference Team

2 Disability Management Services

3 Participants, disability practitioneendstudents with disabilities
3 Higher Education Disability Services Association

£3 Council orHigherEducation

Page |6



mﬂ “ ,,,,,, - DiS Appendix 1

nnnnnnnnnnnnnnnnnnnn
MANAGEMENT SERVICES

Disabllity In
Higher
Education

Prepared for FOTIM

(Foundation of Tertiary Institutions
of the Northern Metropolis)

This document sets out the findings of the
Disability in Higher Education Project
mandated by FOTIM. It includes a discussio
with recommendations on the functioning of
Disability Support Services Units at South
African tertiary institutions.
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1 Executive summary

Traditionally limited attention has been placed on addressing issues of access, retention, progression
and participation of students with disabilitiegithin the South African tertiary environment. This is
notwithstanding the fact that students with disabilities have been identified in various governmental
policy documents as being historically disadvantaged and deserving of special attention. More and
more tertiary institutions, however, are now seemingly focussing on the mainstreaming and
inclusion of students with disabilities. Some Higher Education Institution} itH&buth Africdnave
established saalled Disability Units (DU) to offer specialisgervices to their students with

disabilities in order to facilitate access and integration of these students at their institutions.

The Disability in Higher Education Project was mandated by the Foundation of Tertiary Institutions of
the Northern Metropdis (FOTIM) having obtained a grant from the Ford Foundation ifJtiited

States of AmericaThe project is an exploratory study with the aim of describing and analysing the
role and functioning ofhesespecialisedUsat the different tertiary institutons in South Africarhe

study aimed to provide qualitative data and limited statistics. The Project is not a disability
prevalence study and in no way attempts to provide an accurate figure of the number of students

with disabilities enrolled at South Adan tertiary institutions.

Although most institutions were excited and motivated to participate in and benefit from the
Project, participation was not as extensive as one would have wished and operational demands
ultimately impacted on their ability togrticipate. Little verifying documentation was forthcoming in
support of information provided. Of the 23 HEIs, 15 of them participated on some level and provided
information to the research teamThis constitutes a 65% participation rat8enerally speakm

there was receptiveness amongst the DUs as they understood the value of the research and the
need to substantiate their existence with objective evidence. Student participation was also invited
and was voluntary taking cognisance of internationally ptee ethical research guideline$his

report constitutes the outcome of the research conducted by an independent provider, Disability
Management Services, amckpands oran initialDisability Survey conductdry FOTIM itself in 2@0

The research was condted during the 2010 academic year.

This document reports on the role that DUs currently play and focuses on potential areas of future
improvement. Whilst this is the focus of the study it does not aim to detract from the importance of

the role and respnosibilities of students themselves in ensuring their success when studying at an
HEI. The student, DU, faculty and institution ultimately all have a role to play to ensure positive

outcomes and a successful learning experience.
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The study confirmed that #hfactors that impact on disability inclusion go beyond things under the
direct control of HEIs. The schooling system and its ability to produce learners with disabilities that
can enter the tertiary sector, for example, need to be interrogated. Pareraimysupport systems

available to students have an impact.

From the research it is clear that curreninttions vary greathamong theDUsoperations at the

different HEIsand different levels of sophistication existsarvice rendering.
Some of the mosimportant findings and recommendations include the following:

T No single definition of *“disability” exists
have their own way of classifying students with disabilities. The definitions used suggest that
a medical model of disability remains predominant, but theseai move towards the
recognition of other external factors required to ensure full inclusion, such as reasonable
accommodation. The perspective remains one of an individual as the locus of the problem
and not the environment. The sector will need to deyeb common definition of disability
that will support future data gathering and monitoring processes. The definition must
express the fluid nature of disability as the concept, yet have elements against which an
individual can be assessed. These elementstnibe functional, impairmenand barrier

based.

1 At many HEIls disability is still managed in a fragmented way with the DUs being reactive in
their approach. Strong policy frameworks are not in place or, alternatively, not known to
support the integratiorof students with disabilities. Disability issues largely are managed as
separate from other diversity and transformation imperatives. The business case for
disability inclusion is still little understood at HEIs. Going forwdEs should create a
consumerdriven, individualised support system that has financial benefit for it rather than
just perceiving disability as a costly expense. DUs further need to become drivers in the
promotion of the disability agenda and herein lies a specialisation to theirrdutu

multifaceted role.

1 A strong recommendation to promote standards and adherenisghe formulation of a
National Dsability Policy and Strategyr&mework forHEIsby relevant stakeholders which
individual institutions may @tomise and adopt. This mdave the potential to serve as a
benchmark to measure progress agajrgtouldstrategic goals aligned with short, medium

and long term objectives be seSenior management at each institution should take
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responsibility to oversee its customization andplementation. Possibly the Department of

Higher Education is best suited to lead the formulation process.

1 An erroneous perception seemingly exists among some HElIs that current legislation does not
create enforceable rights for students with disabilitieBased on the international
experience a specific disability aiscrimination act, incorporating a section on education,
can raise the profile of disability issues and can bring, increased disability integration in the
sector. This legislative approaahwiiorth pursuing further together with other Governmental

role players.

1 The proportion of disabled students is roughly estimated to be less than 1% of the total
student population at the participating institutions. The number of disabled students at the
different institutions varies from 2% 400 as reported by interviewees. This is not and is not
intended to be an accurate estimation of enrolled students with disabilities currently at HEls
in South Africa. It merely reflects the number of students makisgy af the services of the
DUs at the participating institutions. It does, however, give some indication of the levels of
representivity of students with disabilities within the tertiary environment. It is suggested

that a proper disability prevalence studgeds to be conducted.

1 Not allHE$ address all the different types of impairments. The more established and larger
DUs tend to provide services for most impairment needs, while the newer and smaller DUs
tend to provide services primarily for visuallydamobility disabled students. This is usually a
strategic decision based on the availability of staff and funding for theTbe fact that
many universities serve mainly visual and mobility impaired students may also partly be
attributed to the fact thatthese groups of studentare visibly more conspicuous anshdily
present themselves for service delivery in terms of needs which can be met in a logical way
unli ke |l ess *“traditional” types of i mpair men
deaf, hearing and cognitively impaired. Going forward the needs of all types of disabilities

should be addressed.

1 The type and number of staff in the DUs range from a-paré administrative person or a
single DU coordinator to a highly developed DU structvtd a number of permanent staff,
specialist functions, as well as a range of volunteer students or student assistants. Their skills
and competency profiles also vary. The staff complements are generally perceived as not

being adequate except for the lag and more established DUs, but competencies are
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generally viewed as being adequate. Funding for the activities of the DUs is in most cases

limited.

Similar services are provided across the different DUs and the variation is more in the
number of diffeent services provided with some DUs only providing a limited number and
the more established DUs providing most of
longer the list of services rendered. Typical service offerings include facilitation abaetli

exam time, production of study materials in accessible format (for example Braille),
computer labs equipped with special soft ware (for example Jaws) and zoom text, facilitation
of student funding and housing on campus, counseling services, voluhtetdies and
tutoring, assistance with registration procedures, mobility training, awareness raising and
general academic support. Sign language interpreters and induction loop systems are
provided at a limited number of DUs. Very few DUs provide senfmesognitive and

psychosocial disabilities.

Interestingly, it was not necessarily that the more established and long standing DUs had all
the best practices in place. Some of the small units surprised the research team with their

innovation and emergig best practice features.

Reasonable accommodation needs of students vary greatly, but the provision of learning
materials in accessible format and the need to remove physical-#tfugture access in the

built environment were often cited.

Interestingy although students repored many unmet needsthey still rated the DUs
services as satisfactory and adequate. Much appreciation seems to exist amongst students in
most cases for the work done by the DUs and overall positive responses were received. This
is not withstanding that minimal accountability exist through performance appraisals of DU

staff or otherseniorinstitutional staff againséffectivedelivery on the disability agenda.

Very few SA institutions have started to understand and/or put measinglace to ensure
integrated learning and education methodologies and processes. DUs s beyond

the built environment, technology and assistive devitesinterrogate the learning and
teaching methodologies at their institutions. More awarenessstrioe created with faculty
staff about disability issues and how to respond appropriately to the needs of students, and
the imperative to incorporate concepts of universal design into faculty instruction and

curricula that ultimately benefit ALL students their learning process as per international
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developments. A recommendation is for B incorporate concepts of universal design
into faculty instruction and curricula. This is an educational approach for instructing all
students through developing fkéble classroom materials, using various technology tools,

varying the delivery of information and/or adapting assessment methodologies.

Academic staff should be trained on achieving universal ddsidgaculty instruction and
curricula, one, as part of a formal teaching qualification and, two, additional on the job
training on skills to teach learners with disabilities should form part of their continuous

learning requirements.

Any futureservice deliverynodeldeveloped by role players for DUseds to be built on the
premise of human rightsuniversal access design and consumerism approadhes results

of the study canbe used to start developing guidelines and stamigafor how tertiary

i nst i tDud showld friction and what services should be provided for students with
disabilities.Senior management at the different HEIS must support initiatives in this regard
and must put appropriate institutional arrangements, such as funding, in place to duppo
the working of the DUs at their institutions. We appear to be at a place where the sector can
formulate a list of services that could and should be offered by DUs in South Africa. In
addition the attitudinal, skills and knowledge competencies of stafpleyed by such DUs

to meet the demands of the DU function is now in a position to be defined.

Although not directly part of the scope of this study, it is noteworthy that disability
representation at executive decision making levels and, for exampleSemate level is
limited or nonexistent. Broader representation on these bodies should be the objective as
this will assist in an understanding of the diversity value and business case for disability

inclusion.HE$ shouldstipulatethat persons with disabties are included in their Senates.

It is recommended that@ ocacyshouldbe formalized as a cleand importantdeliverable
of t h.&hisBdydcacyshouldnot merely project the social responsibility and morality
perspectives but should equallyechonstrate thevalue addingimpact of students with
disabilities onthe institution andon mainstream studentghus portraying them as equal
players and contributors rather thams persons needing continuous upliftment. This

traditional approach is g@ronising anddemeaning.

Given the huge disadvantagighat manylearrers with disabilities come with, namesub

standard education andack of resources,it is suggested thamore developmentwork
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needs to be undertaken at HEBevelopment programmeshouldinclude the followingwo
components namelyacadenic skills and life skills. These initiatives could be foredless
well designed programmes to be run by certified facilitators frelmt her t he i nst.i

teaching or DU staff.

9 Thisreportdoesnodet r act from the student with a disa
part in actively ensuring his/her success whilst studying. Training programmes in areas such
as, seHmanagementperformance orientation and interpersonal skiln assist to drivthe

correct attitude and behavior amongst students.

It is important to note that HEIs cannot by themselves overcome the obstacles faced by them in
achieving disability inclusion and putting the recommended measures in place. Many have serious
resource onstraints that impact on their ability to respond to service delivery demands. The
Department of Higher Education has a critical role to play from a policy writing perspective, to a
monitoring and evaluation perspective to a support perspective. Fundimrasources must be

made available to assist the HEIs in driving the disability agenda.

Different funding options exist, ranging from student bursaries to per capita allocations to HEIs for
students with disabilities enrolled at the institution to incems for the number of students
completing degrees, for example. Additional funding can be allocated to institutions for disability
related research conducted in areas such as content design and teaching method@bgiessuch
research is published addinal funding caralso, for example,be secured from Government. This
type of research benefits the students in the form of improved service delivery and the institution as
their publication reputation and ultimate service rendering are improvasgightscan be gained into

possible measures by studying the international experiences in this regard.

This document sets out a number of proposed future initiatives. A phased in approach will need to
be followed bearing in mind that different DUs are operatihgiferent levels of sophistication. The
broader South African economic context, high unemployment rates amongst the economically active
population and resource constraints are all factors that need to be considered. Priorities and
attainable time frameswill have to be set. Within this context the sector must, however, not defer
from taking the first steps to become disability confident and competent so that, in time, full

inclusivity can be achieved.

In addition, a systemic approach should be followather than a piece meal approach. This means

that a universal and holistic picture needs to emerge as the different components and measures are
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put in place. One cannot haphazardly choose which of the recommendations need to be put in

place, but a strategally planned intervention needs to enfold in the sector as a whole.

What is clear is that although laudable progress has already been made to ensure disability inclusion,
much still needs to be done within the tertiary sector. DUs at the HEIs can and should play an
important role in ensuring fair and equitable policies gm@ctices for students with disabilities.
Although the final aim should be total faculty integration, reality is that the South African society and
the tertiary sector are still in transition and a need exits for a special unit dedicated to disability
matters at our various HEIs. DUs have a unique identity but must work in an integrated way with

other student service and academic staff.

Two of the members of the research team are persons with disabilities. It is positive to note that
they encountered a sbng display of empowerment and commitment as a trend amongst many of
the young people participating in the study as opposed to a dependency approach. Students with
disabilities, for example, are entering new ntvaditional fields of studies across disigs which
previously were inaccessible and out of reach. This opens the door to new opportunities and
progression. Hopefully this empowerment and integration will gain further impetus and society will
embrace students with different types of disabilitieés valued participants within the tertiary

environment andas equal players that benefit society as a whole.

The international literature review conducted supports an even more participative research
approach whereby students with disabilities are imt#d from the outset in a project of this nature.

They could potentially participate, for example, in the development of the actual data collection
instruments. This should be considered as part of the methodology when future research is

conducted in theiéld.
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2 Introduction

The higher education system in South Africa is one that has been moulded by various historic, social
and political factors. Taking the degree of racial inequality that existed in the past, it is not surprising
that there has been aatge focus over the last few years on increasing the participation of black
students in the higher education system. Some attention has also been directed at the position of
women. Parallel to equity issues, government embarked on a process of restrgcttirn
institutional landscape by merging and consolidating different universities and technikons into the
23 tertiary institutions that currently exist in South Africa. Within all of these developments and
changes that have taken place over the last coulgears, limited attention has been placed on
addressing issues of access, retention and participation of students with disabilities. This is
notwithstanding the fact that they have been identified in various governmental policy documents

as being histdcally disadvantaged and deserving of special attention.

More and more tertiary institutions, however, are now seemingly focussing on the mainstreaming
and inclusion of students with disabilities. When faced with matters related to disability access and

inclusion for staff and students, tertiary institutions are asking themselves the following questions:
1 Are we teaching sufficient numbers of students with disabilities
1 Are we retaining these students and preparing them for real job opportunities?

1 Are wemindfuland understandingf the needs and challenges when providing facilities and

services to students?
1 Is our faculty stafbdequately represented by persons with disabilities

1 Are our facilitiesand buildings compliant with relevant access legislafod the Building

Regulations?

1 What are the risks arising from legislation such as the Employment Equity Act and other anti

discrimination act®
1 How far must we go in reasonably accommodating staff and students with disabilities?

1 Do we project a world clasaccessible image that will attrapersons with disabilities as

students, visitors, or potential staff?

1 What is the business case for attractimgre students with disabilities to our institution?
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It is within this context that some tertiary institutions in South Africa have establishemhlkeml
Disability Units (DU) to offer specialised services to their students with disabilities in order to
facilitate access and integration of these studentst Blb23 institutions currently have such Units.
The manner in which they function and the effectiveness of their services, where they do exist, differ
considerably from institution to institution. The question that arises is whether these Units indeed
play a role in ensuring access and participation of students with disabilities and how they are viewed

by different role players within the institution as well as students.
2.1 Purpose of the project

The Disability in Higher Education Project was mandated éyttundation of Tertiary Institutions of

the Northern Metropolis (FOTIM) having obtained a grant from the Ford Foundation in the USA. The
project is an exploratory study with the aim of describing and analysing the role and function of
specialised disabii units at the different tertiary institutions in South Africa. More specifically the

research aims to:

1 Explore the role, responsibilities and current effectiveness of Disability Units (DU) in

Institutions of Higher EducatiofE) in South Africa, wherthey do exist;

1 Determine the challenges faced by these Units in the translation of inclusive policies and

legislative demands into practice;

9 Establish baseline data for monitoring change over a period of time (i.e. time series

data);

9 Start to develop brod guidelines on the characteristics required for the effective

functioning of these Units.
The areas of investigation include:
1 Staff at the DUs and their Key Performance Areas (KPAS);

1 The functions of the DUs, services offered to students with disakilend perceived

shortfalls;
i Placement of the units within broader institutional structures;

1 Institutional policies (teaching, learning, assessment, etc.);

=

Monitoring systems; Funding;
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1 Reasonable accommodation measures utilized, including assistiveciedly;
1 Student experiences and perceptions.

This report constitutes the outcome of the research conducted by an independent provider,
Disability Management Services, aagpands onan initial Disability Surveyxonductedby FOTIM
itself in 20®. The resut of the study will be used to start developing guidelines and standards for
how tertiary institution DUs should function and what services should be provided for students with
disabilities. The research was conducted during the 2010 academic yearted liteirature review

of related international developments supported the researthe Council on Higher Education has

expressed their support for the project and its interest in the findings.

2.2 Principles

The Project is an exploratory study and is not mieto provide an exhaustive picture of the
functioning of these Disability Units (DUs). It is an area that remains under research and more work
and effort is required .The project is not a disability prevalence study and in no way attempts to
provide an acurate figure of the number of students with disabilities enrolled at South African

tertiary institutions.

The research was dependent upon the voluntary participation of institutions and students alike. Of
the possible 23 HEIs, 15 eventually participatedthe study and provided information to the
research team. The findings in this document are dependent upon what was voluntarily provided by
the participants. Although supporting documentation was required from institutions in order to
verify the informaton received during interviews and by way of completed questionnaires, these
were not forthcoming from all the participating institutions. Of the 23 HEIs, some institutions chose
not to participate and the findings do not necessarily provide a completeirpiof the current

landscape within the South African tertiary environment.

Student participation was invited and was voluntary taking cognisance of internationally accepted
ethical research guidelines. Their participation was dependent upon their bNi#jlaand the
pressures of the academic year. Pressures of the academic year programme seemingly influenced
participation and in some cases research fatigue could have played a role as students have
seemingly been participating in a number of researctigtives already. This study is not in any way

meant, or portrayed to be, a representative sample of all students studying at HEIs.
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The study aims to provide generic pointers to what are essential features of a DU and what seems to
be currently working. Ais can assist current DUs to improve their services and effectiveness and

provide new ones with a framework on which to build their future activities.
2.3 Legislative and policy background

2.3.1 South Africa

Notwithstanding the fact that considerable effort hasen invested in the preparation of numerous
Codes, Guidelines and White Papers dealing with disability, the fact remains that very little has been

done in South Africa to ensure holistic progress relating to disability inclusion.
Some of the legislativeoduments issued by Government include:

1 The Constitution of South Africa, 1996 (and more particularly the Bill of Rights) which
prohibits all forms of unfair discrimination, entrenches the right to equality and provides for

measures to address past imbalasc
1 The Employment Equity Act, 1998 (EEA) which aims to address inequities in the workplace;

1 The Promotion of Equality and Prevention of Unfair Discrimination Act, 2000 (PEPUDA)

which has broader equity application and createscatied Equity Courts;
9 The National Building Regulations 1986 (currently in the process of being revised);

1 The Code of Good Practice atie Technical Assistance Guideliroasthe Employment of
Persons with Disabilitie§These two guides are not legislation but simply servaitb and
clarifythe Employment Equity Axt

1 The Integrated National Disability Strategy, 1997 (INDS) which is intended as both a guide
and tool to support increased employment of, and to some degree, service to, people with

disabilities within Governmerstructures.

Within the context of education the Soutkfrican higher education policy framewaakso has a
strong equity agenda. The following is worth mentioning:

9 Education White Paper 3: Transformation of the Higher Education System recognizes both
the need to prevent unfair discrimination and to implement strategies and practices which
are designed to overcome inequalities generated in the past. This is important as it sets the
framework for how the needs of students with disabilities must be resportdetly the

system as a whole and by individual institutions;
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9 The National Plan for Higher Education, which identifiecaibed nontraditional students
(which includes students with disabilities) as a target group for inclusion into the higher
educationsystem and which aims to operationalise the imperatives in the mentioned White
Paper,

1 Education White Paper 6: Special Needs Education covering inclusive education, but which
has only limited reference to the higher education system. The White Paper mekésion
for regional collaboration between institutions in providing services to address special needs
but no further detail has yet been provided as to how this can be operationalised.

An erroneous perception seemingly exists among some HEIls thantlegislation does not create
enforceable rights for students with disabilities. Fact is that many legally enforceable instruments
are already in place in South Africa which students can use when their rights are compromised as

mentioned above. HEIs cémus not be complacent in their approach to disability issues.

Based on the international experience (further set out below) a specifiedigtiimination act can,
however, raise the profile of disability issues and bring it more to the fore as a coowlia
imperative. A specific section in the statute supported by a Code of Good Practice dealing with

education is advisable as per international developments.
2.3.2 International framework

Most recently the UN Convention on the Rights of People with Disabiiispublished and ratified

by a number of countries (including South AfricBlie Convention marks a "paradigm shift" in
attitudes and approaches to persons with disabiliti®se Convention is intended as a human rights
instrument with an explicit, soai development dimension. It adopts a broad categorization of
persons with disabilities and reaffirms that all persons with all types of disabilities must enjoy all
human rights and fundamental freedoms. It clarifies and qualifies how all categoriessf ajgply

to persons with disabilities and identifies areas where adaptations have to be made for persons with
disabilities to effectively exercise their rights and areas where their rights have been violated, and

where protection of rights must be reinfoed.

A distinction is drawn internationally between a medical and a social model of approaching
disability. The medical model focuses on the diagnosis of a medical condition or impairment and the
curing or ‘“nor mal i sat i oncontrasfexpdessssahe vidwithatydisabilityh e
is a social construct where barriers relating to physical access, attitudes and mindsets, rather than

the actual medial condition of the person, disable the persdrhe Convention supports a social
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model wherely barriers are recognised anadust be addressed in a positive mannelt places

certain obligations on countries that are signatories to the Convention.

Many countries have also in recent years accegielistic disability antidiscrimination legislation.
These include countries such as the USA (Americans with DisabilitjieE980t the UK (Disability
Discrimination Act 1995 and the more recent Equality Act, 2pl@nd Australia Qisability
Discrimination Act, 1992Y.hese pieces of legislationvVeplayed a pivotal role in supporting access

to and integration of students with disabilities at tertiary institutions in those countries.
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3 Literature review

3.1 South Africa

For students with disabilities, inequalities in higher education begin with inequalititén the

whole schooling system of South Africa. Historically there was a dominant mainstream system for
“nor mal"” l earners and a secondary systcaled of s p
special needs. In the latter system very often, howewle curricula was inappropriate to prepare

learners for the world of work and only a very limited number offered tuition up to matriculation

(now Grade 12) level effectively excluding many learners from higher education opportunities. Many
learners werealso totally excluded from the education system. In the INDS it was estimated that as

many as 70% learners with disabilities of school going age were outside of the general education and
training system at that time The lack of appropriate schooling hafoundly affected access to

higher education for persons with disabilities. Census data (2003) suggests that the number of

children with disabilities entering the schooling system has since improved.

Although the schooling system now has the potent@lsupport greater participation by persons
with disabilities in higher education, barriers still remaifaditional attitudes and stereotyping of

the abilities of learners still lead to exclusion and reinforcement of the notion that learners with
disabilities do not have a future in higher education. Barriers are exacerbated by inequalities
inherent in thehigher education system. This includes the ways in which HEIs are structured and
function, dominant attitudes that inform and shape the practices of such HEI as well as the role that
higher education plays within society as a whole. For example, studetiisdigabilities are still
being excluded or channelled based on mere perceptions of their capabilities where the need for
fieldwork or practical development in effampus facilities or use of graphic material or specific
types of equipment are used as eses for not allowing them to participate in naraditional

courses and degree programmés.

This perceived ineligibility link to the continued use of a medical model of dealing with disability

where the emphasis is placed solely on the nature and extefit t he student’'s i mpa

! Integrated National Disability Strategy, 1997, Office of the Deputy President

? Stats SA, 2003

3« Disabled students and hi g h e r Disahility arad tSociegOmangenA Suthu t h A f |
African AgendaThe State of Higher Education in South AfAcenual Report 2000/2001 Council for Higher
Education(CHE)

4 Disability and Social Chg&nas above; Unpublished submission to the Education Portfolio Committee by
OdendaalMagwaza & Farman 1997
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than on institutional barriers.Although it would probably in most cases be extremely difficult to

prove outright discrimination against students or potential students with disabilities, anecdotal
evidence suggests thatt udent s are often “persuaded” to foll
for them and/ or institutional exclusion i s b a

accommodation requests that goes unchallen§ed.

It has been suggested that the continuesieuwof a medical discourse of disability has also influenced
the way in which institutions respond to students with disabilities, particularly in terms of addressing
their needs within the teaching and learning procéSpecifically it is alleged that iak deflected
attention away from the extent to which the methods and materials of teaching used, the manner in
which classes and learning have been managed and organised and the nature of assessment
practices may in fact act as a barrier to equitable p#ytition of students with disabilities. Barriers

are indeed inherent in the curricula itsélf.

Whilst facilities and assistive devices play an important role in supporting students with disabilities
and have received much attention from HEIs, limited iatiten has been paid to the extent to which
teaching and learning processes marginalise or exclude learners/students. A lack of curricula
flexibility and a lack of inclusive teaching and learning methodologies remain important barriers

within higher educatin that must be further interrogated.

The way in which learning support and services is provided currently at South African HEIs to
students with disabilities has also been criticiSed\vailable evidence suggests that the initiatives

and structures in lace at the various institutions vary considerably in what work they do and the
services they offer. In many cases the HEIs and DUs experience resource constraints that limit the
nature and extent of services that they can offer. Most importantly, suppertices to students

with disabilities, where they do exist, tend to operate separately from or have limited collaboration

with broader teaching and learning support initiatives at the institutions. Where links do exist the

> Quality Education for ADepartment of Education (DoBP98; Chipping Away at the mountain: Disabled
student s’ e x per i en ntersationaf Studieésgoh Sociology dind cEducatian r20p — 222
(1998) S Riddell

® Disability and Social Changs above
" Riddellas above

®DoE, 1998

°« Goi n g Global: The i mpl i c aigheoHdscatibnoResearch & Developnd®h) wi t h di
p 217—-228 (2003) P McLeagt al,“ Educat i onal exclusion and inclusion |
(2003) Sayed in M Tight (ed\}cess and Exclusi@@xford

2 CHE 2001Disability and Social Change above
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collaboration is mostly with stient counselling services rather than those dealing directly with
teaching and learning. The structural separation of learning support for disabled students from other

learning support is criticised and an integrated approach is seemingly preferred.

It is further alleged that support provision in many cases at HEIs is based on the assumption that all

of a student '’ s probl ems can be remedi ed by a

technol ogical fix ment al i t yolial centexttard wther factorsa t t e my

exacerbating the barriers experienced by the student.

3.2 International developments

It is immediately apparent when researching institutions of higher learning that there is an increase
in activity toward accommodating studenigth disabilities at campuses internationallnrolment
trends in the USA, for example, show a continued increase over time with some recent enrolment
estimates for 2- 4 year programmes ranging from 9,3% to as high as'd T#spite this increase
young alults with disabilities still remain less likely to pursue postsecondary education when
compared with individuals without disabilities. Of concern in the USA is that post secondary
completion for individuals with disabilities dropped during the same péfio lack of persistence

and retention of students with disabilities are becoming a matter of concern. In 2003 5,4% of all

undergraduate UK students in higher education self assessed themselves as having a disability.

The scope of this project did not@iv for an exhaustive reviewf what is happening elsewhefrit

does provide an overview of international trends and best practice models that are emerging

specific to the functioning of DUs at such overseas institutig¥ss tempting as it is to critically
compare international advances in this area to
education, cognisance muatsobe paid to our unique Post Apartheid sogiconomic reality* The

progress made in South Africa must be measured againsbwts unique political, social and

legislative backgroundStrategic time frames set for future initiatives will also take cognisance

thereof.

An important observation is that much progress has seemingly been made, at least on paper, where

strong anti disdmination laws exist. Legislative compliance and an understanding of the business

" National Centre on Educati@tatistics 2000National Council on Disability
2 National Organisation on Disability 2001

B“What are disabled students’ experiences of Il earning
(2005) Keele University.
14 Disability onfidencethe businessase and higher egtation(2007) J Opperman
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case for dealing with disability equity issues have assisted with the progress made. In the USA, for
example, the Americans with Disability Act has driven behaviour sir@@. 19 1995 the Disability
Discrimination Act (DDA) was promulgated in the Uids act has been replaced by the Equality Act

in October 2010. The latter act includes provisions dealing with UK universities and colleges to make
their courses inclusive anttheir premises accessible to students with disabilities. A Code of Good
Practice for the Assurance of Academic Quality and Standards in Higher Education has been

published to assist institutions to deal with their obligations in terms of the'Act.

Theseanti-discriminationlaws prove to be a far reachingnpact agent for significant progress in
disability integration in every sector of society. Like every other industry, higher education facilities

in these countries had no choice but to comply with thesmmbiguous pieces of legislatioh.

Within this legislative contextosne universities are starting to emerge as being particularly disability
confident and competent. One such example is the University of Bradford in Yorkshifé, UK
Situated within a partularly diverse community with a strong sabntinent influence, Bradford
University boasts a higher than average racial diversity among its students and staff alike. They also
boast a “Disability Equality Schem:ginegualiych uph:
celebrating diversity’. This document sets out
equality for disabled staff and students, and addresses discrimination. At the heart of the scheme
the University aims to make reasonable @iments to facilitate learning, employment and to
encourage participation in University life for all who come to work or study with them. This includes
people who might not necessarily identify themselves as disabled, but who nevertheless face
discriminaton in their everyday life because ah impairment. Important facets of the scheme

include a highly consultative approach involving committees chaired by senior University role
players, a state of the art access audit of all their facilities, collabaratiith other Universities

through the West Yorkshire Higher Education Equality and Diversity Working Group and the
guantitative analysis of their staff and students profiles over an extended period of time. Important
also is that a clear balance score camdchanism exists for ensuring delivery by all role players,

commitment and outcomeThe Disability Office, amongst other,
A assisswith registration procedures,

A cariiesout assessments of needs,

!> Code of Good Practice issued by the Quality Assurance Agency for Higher Education (QAA) 2010. Chapter 3
specifically deals with disability issues.

'® Opperman as above

7 At www.brad.ac.uk
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A assisswith applicationsforthese al | ed Di sabl ed,alt udents’ Al l o

A hasa range of assistive equipment and furniture available for students to use.

The Virginia Commdévicu)bisabilitynSuppbn iSenecessOfficeyin the US4,
another example, also determines appropriate academic adjustmesush as program and exam
modifications, classrooms accommodations and auxiliary aids for their students with disabilities.
Students with disabilities are responsible for sdéntification prior b requesting sergies and may

do so at any time bypresenting relevant documentation to their campus coordinator. A
comprehensive guide dealing with disalyiissues appear on their website for various target groups,
namely students, their parents and féaculties and staft® The Office of Disability Support Services

offers the following services:

Recommendations for program accomnatihns in accordance wittlocumentation.
Referral to appropriate student support offices on campus.

Information and assistance in the area of academic planning.

Liaison activities between faculty and students with disabilities.

Referral to offcampus resources.

Alternative testing.

=A =4 =4 =4 -4 -4 -4

Consultation with public school special education administratorsahéitation or high
school counsellors, parents and prospective students concerning the University's services for

students with disabilities

At VCU a model of supported education emphasizes a consdriven, individualised support
system that utilises comunity and university resources. In this regard they adapted a 3 step model
framework?™®

Direct coaching Consultation Monitoring

Develop seladvocacy skills  Utilise campus and community Student notifies program on ar

resources “as needed”
Exposdo technology and how Incorporate learning strategies Fully uses accommodations ar
to incorporate it into learning and accommodations into strategies
learning
Identify informational Use technology and assistive Progressing with studies
interviews/job shadowing devices
experiences
Provide information on Use seHadvocacy skills

'® Seewww.students.veu.edu
Ye Addr essi ng the persistence and r et entExceptionaity st udent
16, p 207-219, 2008 EE Getzel
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legislation and develop a plar
to disclose status to employer
Assist students to transfer
accommodations and strategie
to long term work setting

International trends nted in the review of a range of literature include the following:
9 Selfdisclosure and identification

o Students with disabilities must typically s&lentify their status to institutional
authorities. Students must further sallentify their accommodation needs. The
international experience, however, shows that often students are unprepared to
disclose tRir status or lack the understanding of how to access services on
campus which impacts on their utilization of services and ultimately their

academic progression.

0 Students for varying reasons choose not to-sidtlose. Possible reasons could
be that sone students want to start afresh and do not want to carry the label of
being disabled into their new tertiary environment. Others wait to disclose until

they are experiencing academic probleffis;

0 In some instances students are made to feel that they do nelbry in
advanced degree programmes because they require special assistance. As a

result many students elect once again not to disclose their disability status;
1 Emerging modelsf service delivery
0 Arange of models and services are emerging to assidests:

A Some support services are privately owned and can be rendered
either through forprofit or nonprofit organizations offering

extensive support to students with disabiliti&s;

A Other approaches include offering support and services as part
of a Disabity Support Office on campusthe more traditional

approach;

292008, Getzel

12004 Brugstahler & Doe; 2005 Getzel & McManus; National Centre for Study «Sémstdary Educational
Support 2000

22006 Lipka
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A In other cases partnerships are being developed between
Disability Support Offices and other external role play€rd.he
i ne bet ioeeer vi tes” progr ammes
campuses and tgslative obligations of institutions to integrate
students with disabilities may become blurred and problematic

due to this development!

T Increased visibility of the Disability Support Offices

It seems that many of the international institutions ensure that their disability
service offerings are clearly visible to current and potential students. Many of
the institutional websites perused, for example, contain detailed provisions on

the service®f these units and guidelines to students, parents and staff alike.

The aim is to showcase their range of services offerings to, for example,
prospective students with disabilities. Whilst this can be interpreted merely as a
factual a c ¢ o ulace, the mannerhod comraunidation tpok on a
marketing flavour illustrating the institutions as possible centres of excellence
offering an inclusive learning environment for students with disabilffie3ften
emphasis was given to unique service deliveraldigher specific to a disability

or study programmes. This type of trend services as a useful benchmark for
South African HEI s’ service offerings

future.

f  Key factors emerging as critical for the access and méte of students®

(0]

Services and support that are key to the success of students being offered by

institutions are seemingly the following:

A Disability Support Office services that assist with the
development of sefletermination skills and sethanagement
skills of student are featuring as it has become clear that an
understanding of how to access and use accommodations is a

critical selfdetermination skills for possecondary students

#2006 Harding et al

42005 Duffy & Gugerty
% Examples includ&hent UniversityUniversity of Greenwichylararyk University and the Mellone Schoal

%2008 Getzel

272004 Getzel, Mc Manus & Briel
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with disabilities. They also need to understand the importance
of utilizing accommodations after they have disclosed their
status. Initiatives such as support groups, training modules and
use of peer mentors are merging in this resp€ctSelf
management skills requested by students include areas such as
time management, gal setting skills and study skills. A lack of

these skills can interfer®® with s

A Services that assist with the exploration and provision of
technology and assistive devices to students are critical. It is
recognized that exposingtudents to technology and assistive
devices can assist greatly in their success and improve their

career outcomes?

A Assistance with the obtainment of internships or other career
related experiences are also emerging as being of great value to
students. hstitutions should thus develop a comprehensive
approach to assist students in their career choices and preparing

them for the work life*

o In conjunction with the above mentioned student support services,
professional development activities for instrumial faculty are also
being recognized as being a critical elemahich should form part of a

Support Office’s functioning:

A More particularly, the two components emerging are, firstly, the
need to create more awareness with faculty staff about
disabilityissues and how to respond appropriately to the needs
of students, and, secondly, the need to incorporate concepts of
universal design into faculty instruction and curricula that
ultimately benefit ALL students in their learning process. Helping
to createinstructionally accessible environments is critical and a

growing theme of professional development activities on

%2001 Burgstahler & Cronheim
#2001 Costello and English
%2005 Burgstahler

%1 2005 Briel & Getzel
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campuses across the USAUniversal design is an educational
approach for instructing all students through developing flexible
classroom mateals, using various technology tools, and varying
the delivery of information or instructioft.In a study of 17 sites
funded by the US Department of Higher Education it was found
that the idea of infusing universal design techniques as part of
information dissemination for diverse learners, including
students with disabilities, proved to be an effective strategy for

faculty professional developmerit.

0 These key factors should greatly influence the role and functions of

Disability Support offices elsewhere as well as in South Africa.

0 The above development also has a resource implication for staffing a
disability support office and the skills and compati&s required by
such staff members. By implication they would need to play a much
bigger advocacy role and give guidance on principles and practical

application of universal design methodologies to empower faculty staff.
1 Increased move to inclusive paiies and practices

0 Many institutions are seeking to move towards more inclusive policies
and practices and away from remedial interventions@ WA y Of dza A 2 Y
meart the enabling of full and equitable participation in and
progression through higher educatn for all prospective and existing
students. Under such approach aspects such as equality, widening
participation as well as student retention and success are addréSsed.
Some institutions like the Emerald Open University are even starting to
look at the empowerment and reduction of isolation of housebound

disabled students®

%2005 Getzel & Finn

%2006, Finn & Thomas

%2003, Getzel, Bzl & McManus

% An online record and testimonial of universities that are getting it right and their practices in the effective placement of,
for example, social work students with disabilities can be foundnam.communitycare.co.uk/carespace

* Find atwww.emeraldinsight.com
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o Whilst conducting the review it was overwhelming the amount of
information available on accessible web pages of the different
institutions dealing with students with disabilities, smes that are

offered and guidance given to students and staff alike.

The University of Westminster in the ¥ilks an example of wheran institution provides indepth
guidance and a range odnfclusive services for students with different types of diséthik. This

includes:

Dyslexia support

Enrolmentinformation and assistance

Mentoring for mental healtiprogrammes

The issuing ofpecial assessment regulatiofts different types of impairments;

Guidelines for students with hearing impairments

> > > > > >

Acces to a socalled Disabled Students Allowance (DS#)d a Special Equipment
Allowance (SEA)

A Information on temporary disabilitiesnd support rendered.

The Universitaunched its Inclusiv€urriculafor Disabled Students (ICDS) project from 2006

The key objective of the ICDS project was to promote inclusive approachesituladevelopment

and delivery for disabled students that are securely embedded in maamstrprocesses and
practices. The project focused on disabled studehtg its work is relevant to the wider diversity
agenda. The University recognised that removing barriers to learning for disabled students is likely to
be of benef it divese rangecof stidents, and is liableytd enhaocerallretention,
progression and achievement. As an outcome of this project the Disability Support Office produced a
bespoke range of resources for academic and professional service staff to suppdevislepment

of inclusive curricula and the implementation of inclusive learning, teaching and assessment
practices. Resources include: A set of 13 thematigrning and Teaching Guidease studiegrom

staff and disabled studentsavell asguidelineson key aspects of inclusion.

The project website includes comprehensisignpostingto internal and external guida® and
resources on inclusion and disabled students. The University also preaympeoaches to inclusive
curricula for disabled learnerand schools are invited to contact them for staff development

sessions, guidance for course developers and troubledfmgpon inclusiveurriculaissues.

%" Seewww.westminster.ac.uffor details.
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Interestingly the University further issues a-called Disabled Student Allowance to support their
students. Several other articles perused also dealt with the provision of a disability allowance at
institutions fornm-academi ¢ but personal needs that 1 mpact
Criteria have been established at a number of other institutions relating to allocation to and

eligibility of students for such allowanc&s.

Another interesting development iatnationally is the broadened collaboration and networking
support opportunities for tertiary institutions. Examples include the Advancing Higher Education
Access for Disabled Students in EurBphat aims to explore the experiences of students with
higher education in the European higher education system and to obtain evidence of EU, national

and local policy, guidance and best practice.

Much research has taken place internationally relating to barriers and/or difficulties experienced by
students withdisabilities. Studiesind articles examined document a broad range of positive and

negative experiences encountered by students with disabilities across the study’Vikebarriers

experienced and the problem solving approaches share much in commametdirntdings of the

FOTI M set out bel ow. There seems to be a wunivel

tertiary education institutions and the barriers that exist.

Some findings following four surveys conducted at a number of UK institutiondetdify and

evaluate disabled student’s experience o% teachi

1 The experiences of students with disabilities varied. Some encounter significant barriers,
others are not aware of any, some find the supptirey receive highly praiseworthy and

others find it does not meet their needs at all;

1 Between 9 and 15% of students said that they chose their institution or field of study in the

light of their disability;

9 Although the surveys found that in many casésdents reported facing fewer barriers than
one would have expected, for those who did, their impact was serious. These findings

suggest that using a catehl | category ‘disabled students’

®¥see for example the Medical Research Council’s infor
www.mrc.ac.uk/fundingopportunities

¥ Seewww.disabledstudents.eas an example.

0 See for exampla/ww.resources.glos.ac.uk

“"What are disabled students’ experiences of Il earning
(2005)Keele University. Also Healey et al Listening to Students: The experiences of disabled students in Adams

and Brown (eds) Inclusive Learning in Higher Educatidd6jZRoutledgeFalmer.
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generic policies to support theieaching, learning and assessment may not always meet the
specific needs of individuals. Individual assessment of needs and discussions with the
individual are important.

1 Perhaps most surprisingly, less than half of the respondents, and in many cases leas than
guarter, identified disabilityrelated barriers in terms of most of the modes of teaching that
they experienced. Only 19% of students participating in the one gum®ognised barriers
related to residential or nomesidential fieldwork In the case ofectures however,close to
50% of respondents in two of the surveys identified barriers, ian@lation toindependent
fieldwork (e.g. undertaking a dissertatiod3% of disabled students acknowledged barriers.
The nature of the difficulties the students identified varied but included issues involving
attendance, note taking, participation, confidence, concentration, and the longer time it
takes them to complete t&s.

1 Barriers were rather more prevalent when it comes to assessnpattices ranging
between one to two thirds of the students experiencing some form of difficulty with
assessment methods.

1 The studies further showhat instead of treating disabled stedts as a separate category all
on their own, they rather fall along a continuum of learner differences and often share
similar challenges and difficulties that aligents face in higher educatidASometimes the
barriers are more severe for them, butrmetimes not. Arguably, in the long run, both
disabled and nosisabledstudents could benefit from adjustments, such as vpe#pared
handouts, instructions given in writing as well as verbally, notes pdinenand variety and

flexibility in forms of asessment.

The literature review suggests another area for consideration in future research, namely a
comparative analysis of the barriers experienced both by students with and without disabilities at
tertiary institutions in South Africa. It is interegginto note that common problems do exist.
Discussions suggest that those barriers that appear less as compared-tiisabted students, could
be attributable to the fact that disabled students only highlight the more severe barriers faced by
them. As a stding base all students should be seen as having some form of impairment and it is on

this premise that service delivery should be designed.

Diversity is then addressed more fully and in line with universal design princifikes studies

confirman impori@ant principle namely that the students themselves must be allowed opportunity to

“2 Hall, T., Healey, M. & Harrison, M. (2002) Fieldwork and disatiledents: discourses of exclusion and inclusion,
Transactions of the Institute of Briti€§eographerdsS, 2, 21.3231.
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voice their needs and requirements: “Listening
has the advantage of | etti ng i rbeingwa stentirh ighez x pr e s

Educati on.

Lastly, the issue of Governmental funding has received a lot of attention internationally and various
models have started to emerge. Governments allocate budget not only for students with disabilities,
but also for universities who are attracting more students with disabilities and for their successful
completion of degrees. This works as an incentive for universities not just to ,dmblo retain
students until successful completion of their chosen degrees. flihding filters down the tertiary
institution itself and Faculties once more receive funding for attracting more students and for
increasing the number of students with disabilities who successfully complete their degrees.
Individual teaching staff is innog@vised for their teaching expertise acquired and appropriate

behaviours exhibited in relation to students with disabilities.

The Higher Education Funding Council of England, for example, i85 launched apecial

funding programmeg @alolvedi“lnmpgav di sabl ed student

As part of this initiative 23 research projects were develop in order to disseminate resources relating
to the learning and teaching of disabled students. Examples of topics for which funding was provided
included acessible online learning, inclusive curriculum design, accessible assessment, developing
strategies for inclusivity, and managing -offmpus learning for students with disabilitieEhese

projects had a sectewide impact.

The above merely highlights somestitutional and student perspectives of and experiences on
dealing with disability to ensure inclusive education for all persons. The thoughts above have
important implications for service delivery at South African institutions some of which are
highlighted further below in the thematic discussion (Chapter 6). South Afitiak can learn a lot

from international institutions and collaborative initiatives should be pursued.

43 Seehttp://www.hefce.ac.uk/widen/sldd/fund
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4 Methodology

The general methodology utilised in the project was a mixed methode using standarided
guestionnaires together witl series of sermstructured interviews and focus groups. The aim of the
project was to obtain information on services rendered by tertiary institutions to meet the needs of
students with disabilities, the successtbése measures and specificalhe role and functioning of
DUs within higher education institutions. The dataaw verified as far as possible through
triangulation of information from the different interviewees and documentation provided on
policies, implementation plans and student data. Hoee the methodology did not aim to obtain,

for example, a reliable figure of the prevalence of disabled students in each institlitierscope of

the study period did not allow faan audit of the verifying documentation as provided.

While the informaton ultimately provided may be limited (e.g. students not knowing what services
should be providedr institutions not always submitting verifying documentatjpsufficient data
were obtained to determine important trends in the finding$eTpossibility gisted of comparing
the information obtained in this study with information from internationstudies of a similar
nature. The data gatherecgprovided some indication of service provision in South African

institutions, shortfalls and future research needs
A summary of steps followed is provided below.

Pilot site

9 Various research instruments were prepared by the research team and commented upon by
FOTIM.

9 Afirst site visit was used as a pilot for thesearchinstrumentsto be used insubsequent
interventions. As the pilot site occurred in a medimpus environmenit produced its own
challenges and provided important insights. The initial instruments were revieamed

revised accordinglyNo significant changes were required.
Data collectioninstruments
1 The following data collection instruments were utilized attached as Annexurd3 Bereto.
o0 Institutional questionnaire
o Disability unit questionnairewith List of Supporting Documentation required
o0 Individual student with disabilities questinaire and interview sheet
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o Focus Group guidelines
9 Areas covered in the interviews and focus groups included:

o Demographic information- sex, age, course, how many years at University, what

year of course, type of disability, impairment needs

0 Application pocess, registration process, lecture suppertacademic (electronic

notes, extra time in exams, etc) and practical (access to lecture theatres, etc)
o Positive and negative experiences

o Recommendations including the diesiddbll ed

for them to manage at higher education institutions.

o Identification by DUs and institutional role players of services, short falls and future

service plans.
Contact withHE§ and students

1 A project letter was issued to all 23Els informing Diability Units, Registrars and/or
ViceChancellors about the project in order to obtain institutional consent for
participation. A Letter of Support from th&ouncil on Higher EducatiorCKE

accompanied the letter.

1 The team thereafteliaised with an appimted contact person for theluration of the
project once aconsent form was receiveftom the HEI indicating their willingness to

participate in the study

1 An invitation letter was drafted for students which were distributed via the DUs at the
various institutions. The target group was students utilizing the services of the DU. The
study did not attempt to reach all students at the various institutions ineordor
example, to establish broader issues such as why they were or were not utilizing the

services of the DU.

1 As only a limited number of students responded to the invitation to participate, all of
them were included in the project and they were eith@ovided with a questionnaire to
complete or paricipated in a campus workshop. The study did not intend that a

statistically representative number of students participate, but rather that a random
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sample, as far as possible, be drawn to give insights @uirrent perceptions and

experiences at HElIs.

1 Consent forms were completed by thdifferent participants at various stages as

appropriate.
HESE with a site visit

A 7 sites were selected for esampus visits utilizing criteria such as size, location,

whether or not a Dlgxistedon campusanddistancevs. face to face teaching.

A Face to face interviews were conducted with the Heads of the DUs and/or DU staff
during sich site visitsln addition, he interviewees completed the research instruments

with written comments.

A In addition, one other institutional role player was interviewed, typically a member

from senior management to whom the DU reports.

A Verifying documatation in support of information providedwas requested and

supplied in some cases.

A The students with disabilities who indicated their interest to participate in the project
were invited to participate in a campus workshop. Due to the limited studemtorese
no selection criteria needed to be applied in order to provide a mixed group of persons.
The research team utilized the Student Focus Group Guidelines when conducting the

workshops.

1 The workshops gave rise to healthy discussions. Often students tpeir initial
responses on many topics and then, following discussion in the focus group, altered in

their thinking and submissions as new | earn

A At some sites Students with Disabilities Questionnaires were also handed out for

compktion afterwards to gather additional information from the participants.
Other HESB

1 In the case of HEIsot selected for a formal site visit, contact was made with the
respective DUs or designated persons dealing with disalsties. They were provided

with the various research instruments for completion by the different target groups.
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1 Telephonic interviews or, alternatively, face to face interviews were conducted with the

DU Heads and/or some of the DU staff.

1 Verifying documentation in support of imfmation provided was again requested. Not

all institutions submitted these requested documents.

1 Telephonic interviews were conducted with lamited number of students with
disabilities. Contact with the students proved problematic and challenging due to
academic pressuszand few times when they were availablde$e interviews were

conducted using the same Guidelines utilized during the site visit workshops.

1 All participating students were requested to complete the Students with Disabilities
Questionnaie. Notwithstanding various attempts from the research team the ultimate

response rate for receipt of completed questionnaires were not high.
Data recording and capturing

i Face to face or telephonic intervievand focus groupswvere audio recorded and
interviewers made their own note§hese recordings were not transcribed but detailed
notes were made from them and combined with the notes taken during the

interviews/workshops.

1 All the data gathered as per the above methodology were captusatb Excel
spreadsheets allowing for capturing of both the qualitative and quantitative data. This
made a comparative analysis possible in order to identify common responses and

trends.

1 A summary of the outcomes were prepartmtjether with information obtained durig

the literature review.

1 A draft report was prepared by the research team following deliberations amongst

themselves.

Verification

1 Two open sessions were scheduled (one in Johannesburg and one in Cape Town) to

which allHE$ were invited.
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1  The draft report and specifically the findings and themes set out in the document were

discussed and verified with participants.
Final project outcome

1 A final report was prepared incorporating data and the responses received during all

the above steps.

Overview of demographic information

1 Of the 23 HE$ nationally, B institutions ultimately participated in the projectThis
constitutes a 65% participation rate.

9 7 site visits were conducted spread out geographically and according to the features of the
different institutions

9 Duringthese site visits 10 interviews were conducted with DU staff and other institutional
role players.10 Studentfocus groupswvere held and 1focus group was witlthe DU co
coordinatorsat a multtcampus site.

1 At the other HEIS telephonic interviews were conducted with role players and students and
2 face to face interviews with DU staff.

1 A total of 10 completed questionnaires were received from institutional role players, 14
from the DUs themselves and a total of 40 fromdsnts with disabilities at the various

institutions.
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5 Analysis and findings
5.1 Demographics

Based on the limited data available some findings were made relating to the profile of students
participating in the project as well as overall student with disability participation at the HEIs as set
out below:

5.1.1 Student participant profile

Race
Studentswere mostly BlackThisfits the national demographic of the general populatiout is not
necessarily indicative of the overall race representivity of students with disabilities. A full survey of a

large sample of the student population would be requitedobtain an accurate estimate of the

proportion of students with disabilities.
Gender

Of the 40 students who completed the questionnaires 20 were Male and 18 were Female. (2
students did not disclose on the questionnaire). There was thus an even sprezss gendetEqual

distribution across gender is positive
Age

In the case of students patrticipating in the student focus groups the following,ahphages ranged

from 19to 55 yearsof age with the majority being between 20 and 23 years old.

In reltion to completed student questionnaires the following apphe ages ranged from 19 to 57
years of age with the majority being 21 years old. Three students did not give their age on the

guestionnaire.

5.1.2 Demographic profile of students at HEIs

Number ofstudents with disabilities

The dataavailable on the total numbers were estimates given during the interviews and were not
verified. Thus the following comments are tentative.

1 The proportion of disabled students is roughly estimated to be less thawfl#te total
student population in participating institutions. The number of disabled students at the

different institutions varies from 24400 as reported by interviewees.
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9 This is not, and is not intended to be an accurate estimation of enrolled stsideith
disabilities currently at HEIs in South Africa. It merely reflects the number of students

making use of the services of the DUs at the participating institutions.

9 It is important to note that it was difficult for all institutions to provide us tw#ccurate

statistics on the prevalence of students with disabilities within their environments.

1 The various DUs keep statistics only on the students who come to them for assistance and
make use of their services. The number of students with disabildteslying at the

institutions not making use of their services is unknown.

91 Data capturing during the registration phase does also not provide an accurate picture as
not all students disclose their status and/or very limited verification takes place on

information provided during the registration phase.

9 Little if any linkage exists between information kept by the DU and general administration

data.

9 Disparities exist between data captured by DUs and figures captured on formal institutional

databases.

The alpve points are indicative of trends locally and elsewhere that accurate statistics on disabled
students are lacking. Students, for various reasons choose not tasatffy. Not all students make

use of the services offered by DUs. Holistic data capiypitocesses are not in place at HEIs relating

to disability data. This is an area of data collection that could be improved to get a more accurate
picture of the total number of disabled students and the proportion of these that require DU

assistance.
Didribution across faculties and courses

Complete information provided by 3 HEI s’ only s
The graph below shows the spread but, as it is based on limited information, it is merely an initial
description. It does however, give an interesting indicataf where the majority of students are

studying, namely in the Arts faculties/courses, followed by Commerce. This may well reflect the
spread of students generally in the universities. While this is a good thing, there does seem to be
rather low represeration in the sciences, education, law and health sciences faculties. Courses

students register is reported by participants as being dependent to a large degree on what is
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provided at school as Grade 12 subjects. Students with disabilities often do notrtadkis. Some

institutions provide bridging courses to allow for a wider selection of courses.

Number of students in different
faculties and courses
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Figurel: Spread of courses attended by Students with disabilities across HEIs who provided information

Types of disabilities

Themain impairments listed by DU coordinators include:
9 Visual including partially sighted and blind;
9 Partial hearing impairment but only a few universities dealing with deaf students who would
be using sign language;
Mobility impairments and wheelchair users;
Dyslexia and Learning difficulties;
Chronic illness

Psychiatric illness/ psychosocial and emotional impairments;

= =/ =4 =4 =

Multiple impairments.
Not all HEIs address all these impairments. The more established and larger DUs tend to provide
services for most of #se impairment needs, while the newer and smaller DUs tend to provide

services primarily for visually and mobility disabled students.

This is usually a strategic decision based on the availability of the infrastructure, staff and funding for

the DU. Inone case it was further influenced by the fact that many of the students come from
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(@)

special schools for the visually and mobility impaired in the surrounding area which primarily feeds

this university.

Few universities provide assistance with sign languagepreters. However, of note, the main
distance teaching university reported having 113 deaf students enrdlethe may argue thate
medium of distance education may wek Ibetter suited to @af students as they rely more on the
reading materials tAn on spoken lectureslowever, the learning experience for first language, sign
language speakers would need to be understood in terms of content design and printed language

demands.

The fact that many universities serve mainly visual and mobility imeg@tudents may also partly be
attributed to the fact that these groups of students readily present themselves for service delivery in
terms of needs which can be met in a logical wagmoving physical barriersygviding Baille, for
example. Provisioof Sign Language interpreters would similarly be the logical response to the
needsof deaf students, but D&Jseem to fall short in the provision thfese services probably due to
cost implicationsthe limited availability of qualified interpretersind the diversity of Sign Languages

in South Africa beingome of the challenges.

Addressing the needs of students with other disabilities takes us into areas of greater uncertainty,
less drity, reduced disclosuretc. Further research and international meirking may contribute to

the better defining of these needs and servickkany of the DUs reported more and more students
with learning disabilities requesting assistance and that services for these students need more

development.

5.2 DU daff

This sectiorsets outsome of the overall features of the DUs in terms of their geographical and
organisational location, and the staff retention, and demographic status of the DU coordinators
interviewed.

5.2.1 Reporting structure , DU resources and location

Reportingstructure

Generally the DUs are subsumed under student counseling services or student affairs departments.
None reported being entirely autonomous. The comments made by DU coordinators suggested that
this influenced their effectiveness as they were notegi sufficient independence to develop the

relevant programmes. It was felt that this organizational and reporting location may not be ideal. A
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better placement may be within the department that manages diversity thus mainstreaming

disability as a diversitissue rather than a medical or problematic area.

A Five universities have a coordinator with staff who report to the coordinator. The DU

coordinator, in turn, reports to the head of the student counselling unit (or similar).

A Two universities report dirdly to the Dean for student affairs, while one reports to the

head of transformation services.

A One university does not have a DU and five did not supply the requested information in this

regard.

A One interviewee stated that the reporting lines for the Diistorically have been a
challenge. After benchmarking with other institutions, this person said that reporting line is
most appropriate to registrar academics, as the DU gives support to students to enhance

academic performance.
Overallthere seems to b a clear reporting structure at most universities.
(b) DU premises and location

The location of the DU varied across the differéfil Three DUs said their location is not ideal
because of rapid growth, not being centrally located and not being fully sittestwo said they are
adequately located and accessible; and five said they were well located and with accessible
premises. Library accessibility remains an issue for some. One DU reported that funding was

provided to make buildings and residences asi#s.

A number of theHE$ have multiple campuses and the comment was made that there were not

equal facilities across the different campuses.
(c) Disability profile of the DU coordinators

Of the DU coordinators interviewed, ten are not disabled and four are disabled (three are blind and
one has scoliosis). Four DUs did not give any disability status information.

(d) Most of the DU coordinators are nafisabled.

Staff retention
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The retentionrate seems to be good as many of the participants reported having worked for quite a

few years with their respective units.

However, in one university, the problem of temporary contracts often renewed very late was given

as a major barrier to retaining af.

¢-otS wnY CSENRBR 2F SyLX2eyvYSyd Ay GKS 5! F2NII19LQa {dzNBSeSR
Institutions Years working

3 1yearand under

3 3 years and under

4 10 years and under

1 12 years and under

5 Did not disclose

No DU only a responsible individual | 12 years andinder

(e) Qualifications of DU staff

The qualifications of DU coordinators are predominantly in the field of social work and special

education or psychology. The range of qualifications includes:
i Social work;
9 Special education and educational psychology;
1 Physiotherapy;
1 Business administration ;
9 Public policy;
1 BSc (not clarified by the respondent)
1 Communication (not clarified by the respondent)

(f) Accountability of DU and its staff

The interviewees were asked about the accountability of the DU and its $ta# responses varied
from those with little or no accountability structures to those who report to a whole range of
committees. Som®U staff have no performance appraisals, while others, at another university, do
have performance contracts and regulevaluations. Other universities report to a committee of

people with disabilities which oversees the operational decisions of the DU. One DU reports to the

Page |46



Accessiliity committee, dsability advisory committee, transformation and equity committeses

well asstudent representative committee
(g) Number of staff in DlAnd competencies

The number of staff in the DU range from a p@me administrative person or a single DU
coordinator to a highly developed DU with a number of permanent staff as well ange rof
volunteer students or student assistants. The highest number of staff reported was eight with two

further DUs reporting seven staff members.

The lack of secure staffing posts was, however, noted in a number of DUs and was seen to generate

much ingcurity and created problems with staff retention.

A few of the DUs employ sign language interpreters on a freelance and/or ad hoc basis when
required. One DU provides a driver for the students thus facilitating their transfers between their
residences aah their academic lectures. This driver even provides transport to outside appointments

such as doctor’'s visits.

The range of staff includes the coordinator, psychologists, administrative staff, editors, Braille
support staff, and staff with technical expise in specific technology and applications, drivers, and

student assistants.

The number of staff, thus, varies significantly across the different universities and some have no staff

with people involved in other activities providing some support, tigio to wellstaffed DUs.

When asked if the number of staff were adequate, seven DU coordinators said their staff
complement was inadequate or could improve, while two reported having adequate to excellent
staff complements. Some of the gaps in staffidgntified were specialised staff such as maths

tutors, the need for permanent posts to ensure staff retention, and a budget for hiring additional

external expertise.

In terms of staff competencies, six DU coordinators reported having adequate to excshdéint
competencies, while only one said they did not have the required staff competencies. The role of
experience and additional training in building competency was noted by two DUs. The staff
motivation is generally high, with seven saying it was goaektllent, and four that is varies across

the staff or is generally low. One DU reported a low staff turnover, 4 years, using this to confirm a

good level of motivation.
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The staff complements are generally not adequate except for the larger and mordigiséabDUs

but competencies are reported as being adequate. If there is no DU there will usually be a person

wi t hi

does

n the gender, welfare and disabi

nothing for disability’

5.2.2 Definitions of and policies on disability

(@) Definitions of disability

ity

of fi

The model of disability adopted by the university will have a significant impact on the services

provided,what and the manner in which they are providdthw. A more medical definition results

in individualised services being provided with little improvement of the environmental barriers that

face disabled students, such as inaccessible buildings and negative attitudes of others.

A more social model of disdiby would address these environmental barriers in a more concerted

manner while still retaining the more individual impairment needs of students.

Table 3: Definitions of disability provided by differetdEl

The definitions provided:

medical model basd on a doctor's diagnosis or visible impairments; inclu
psychiatric and learning disability and psychosocial;

medical model based on a doctor's diagnosis or visible impairments; inc
psychiatric and learning disability and psychosocial;

medical model based on a doctor's diagnosis or visible impairments; inc
psychiatric and learning disability and psychosocial;

we basically use the standard definition whereby there must be a functio
impairment longer than 12 months, recurring cgrmanent, | think it is the
WHO definition;

Sensory, Physical, learning, medical, neurological as per Disability Polic

A person who satisfies the criteria of physical and/or impairment which i
long tern or recurring and which substantially liméducational progress

means people who have a loigrm or recurring physical or mental
impairment which substantially limits their prospects of entry into, or
advancement in, employment (EEA, 1998)

"peoplewith disability" means people who have letgrm or recurring
physical or mental impairment which substantially limits their prospects ¢
entry into or advancement in employmenh terms of the Policy the EEA
definition is used and other definitions amcluded. The DU uses the socid
model definition based on the st
equally and services to be accessed. Verification of disability is a proces
Disclosure only required when reasonable accommodation is requested
does not carry out verification of disability. 1 faculty refers student to

campus health and wellness. 2. Assessment is conducted by relevant h¢
professional e.g. OT, Psychologist etc. 3. Report is prepared and referre
back to Campus H&W. CHW makesoremendation for reasonable
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accommodation and refers to faculty. 5. faculty signs off on RA request ¢
forwards to DU.

Students identify themselves. Provide medical certificate, rely on
professional opinion.

According to the policy of the institutioh,a di sabi | i ty i
i mpairment that is long term”
Impairment refers to any loss or abnormality of psychological or anatom
structure or function. Disability refers to a physical, mental or learning
impairment that substantially limits oner anore of the major life activities o
such individual.

Six universities did not provide information, while three use a medical diagnosis from a medical
doctor or an impairment based assessment. Four use the employment equity Act (EEA) definition of
1998 (a longterm or recurring physical or mental impairmenthigh substantially limits their
prospects of entry into, or advancement in, employment) with one university giving much more
detail on process of assessment beyond medical diagnosis to determine functional limitations and

needs for reasonable accommodation

These definitions suggest the medical or individual model remains predominant. But there is a move
towards the recognition of other external factors required to ensure full inclusion, such as
reasonable accommodation. The perspective remains one ofndividual as the locus of the
problem and not the environment. Burden is on individual students to disclose and undergo

assessment to obtain reasonable accommodation.

A more social model focus would ensure that a basic set of accessibility features heuld
established within the university. These would include, for example, fully accessible buildings
(academic and residence) and lecturing styles that address most impairment needs. This would

l essen the focus on mak iamgmakelteasiertodéconimddata thany f i t °
impairment needs. There will of course always be certain highly individualised impairment needs

that will continue to require DU assistance.

The most prevalent impairments addressed by the DU are visual and mabitigirments. Some
universities only accept students with mobility or visual impairments as a deliberate strategy to
facilitate specialist competencies in the DU. The larger and older DU tend to address most

impairment needs. Few universities provide assise with sign language interpreters.
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(b) Policies on disability

There is a policy in most universities but generally as part of the Employment Equity (EE) policy and
focused more on disabled staff than disabled students. The larger universities with more established
DUs are looking at including aspects of both staffind service delivery in the university EE policy.

This would allow for more focus to be placed on assistance for disabled students.

The comments on how well the policy is known suggest that there is poor awareness and more

effort is required to increase he awar eness. Comments included: ‘
and students ‘on website’, ‘sometimes request ec
i nduction and in student packs’

5.2.3 DU vision and mission

Similar points were raised tall DUs as to their vision and mission. The main aim of the DUs is to
create opportunities for disabled students in both academic and broader student life. This is done

through meeting impairment needs of the individual disabled students.

The long termvision is to increase awareness, be part of 5 year planning strategies (for example);
increase number of services provided; provide Braille printing for external customers; increase
capacity within the DU; developing institutiavide strategies. This walilinclude undertaking
access audits and accessibility plans with relevant departments who need to take these
responsibilities on boardnéreased collaboration with other departments awclgvelopinnovative
projects as a resutif this collaboration. One @xnple given was that of working with tif@&@eography

department to develop amaccess mapf the campus

The DUs expressed their long term goal ksng part of a broader structure which will have a
disability support, as well as teaching and research aima.need for permanent contracts and posts

was seen as critical in order to develop and realise a long term vision.

The question was asked as to tredevance of the DU and its perceived importance. A number of
the comments address what can be termed tGiaderella role of the DU within the university thus
perpetuating the marginalization of disability. There is often a lack of recognition, and the important
role played by support from people outside of the DU, (such as head of a department), to make the

DUwork most effective.
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Despite this general negativity, a couple of DUs reported much more positive impact. They suggest a
growing recognition but with still far to go. The role of advocacy is clearly important in creating

awareness.

Many of these commats were made by DU coordinators and not from students or other staff
members. Despite the possible bias of these comments, they do represent the extent to which DU

coordinators feel supported.

Whi |l e one DU c oo redtiyantngignif d e tt, asnda dfnolni ttl e wor
she retained her passion for assisting disabled students. Other DUs reported similar passion and
dedication. Other DUs reported varied support with some departments valuing the services and

opinions providedy the DU, and stating that:

“It really boils down to individuals getting it or not getting it. Some ask for help and others
don't but it depends on the individualit does somehow influence the whole depaent

especially if it is the ¢hd of the Depament.”

A couple of DUs noted that the DU was seen as being very important and getting a fair amount of
attention, funding and support. This was seen as being due to the understanding of disability as
contributing to student diversity. This is a positivergpective which enhances the inclusion of

disability.

A number of comments suggest that there is a growing awareness of the role and importance of the

DU. A couple of DU coordinators described this positive support as follows:

“We are respected in alketevant decision making structures, including the university building
and development committee where all issues surrounding work on the infrastructure is
considered. Our recent move into organisational structure located in the office of the Vice

Chancellois evidence of the value the university places on the work wé& doa n d

“We are fortunate. Our unit is highly respected in Transformation clusters and Executive. We are

envied by many for our obvious teamwork and evidence of dedication by staff to their"w

The relevance of the DU is growing in recognition and, most positively, is about the inclusion of
disability as part of transformation and diversity management. This beginning shift of focus from
providing a highly specialised service for a few shiisiéo managing disability as a diversity issue is a
positive and constructive change. It is also suggests a shift from a medical or individual perspective

of disability to a social model perspective.
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5.2.4 Budget and functioning of DUs
(@) DU budget

A number of poblems were reported in getting dedicated and adequate budgets. There seems to be
reliance, in a number of DUs, on getting ad hoc funds or from specific departments to meet their
own student accommodation needs. A number of DUs mentioned the need tologevieir

external funding sources with one DU being entirely reliant on donor funding and has no specific
budget. This latter DU is a small DU but this reliance on donor funding reinforces a welfarist view of

disability (where disability is managed thrdugharity) and is thus not optimal as a funding model.

The five DUs that said their budget is inadequate expressed concerns of lack of recognition and
being swallowed up in other unit?’
separate budgets for the DU. Four DUs said their budgets were adequate or sufficient but all
indicated they need to supplement with external funding or through providing services for external
consumers to augment their budgets. One of the activities commomgtioned that they can use

to generate external funding is providing a Braille printing service.

The comment was made that the growing recognition of their role led to an increase in and stability
of their budget. They also said that their budgets mayabdequate for now but would need to be

increased with growing service provision by the DU.
(b) Student funding sources

TenDUs reported thastudents with disabilitiegiet bursaries and that this is adequatghile two
reported the funding to be inadequatef'wo main problems cited were thiack of funding for
bridging coursegfor students who do not make the entry requirements but who show potential)

and thelack of guarantegof continuity in funding

The application process for bursaries was reported ® domplicated although some of the
universities provide suppofor applicantsHEDSA is seen as important in facilitating better funding
sourcesand there are attemptsbeing madeto link up with outside companies to provide specific
bursaries Themain sairce of bursaries ithe National Sudent FnancialAid Scheme (NSFA®ut

also throughthe Departmens of Labour and Education.
(c) DU equipment and facilities

FourDUsreported adequate to excellent equipment and facilities with one of the four reportiad t
their equipment is excellent and up to date. Two reported inadequate equipment with one of these

indicating that they do not have any equipment and have to borrow it from student affairs. Students
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with bursaries can obtain their equipment through thatute. Three DUs reported fairly adequate
equipment and facilities with gaps in services such as sign language interpreting or needing more of

what is available.
(d) Support from other departments

Two said the support they received from various departments varied ranging from no support
through some *‘fairly good’ support, to good sup

health centre and student affairs rather than academic departments.
(e) Support from teaching staff

When support from teaching stafhappens it is usually good suppptbut it often has to be
requested. Some DUs aworking on a module for training teaching staff on disabildyincrease
awareness and, it is hoped, more paive request for assistance and support. This awareness was
reported by five DUs as being critical in ensuring that teaching staff are made aware of what is

possible and required.
(f) Utilization of services bytudents with disabilities

Five DUs reportedjood to excellent use but not all disabled students are registered or use the
services. Students with disabilities use the services when they require them which is a positive and
constructive use pattern. One DU said it was not fully used as there arenoagh satellite offices

for students to use across a large campus.
(g) Cooperation from nonrdisabled students

Seven DUs reported the cooperation between disabled anddisabled students to be adequate or
good, with a further two saying it was low. Somemples of good cooperation include disabled
students ceopting nondisabled students for specific activities and disabled students becoming their
own advocates in this process. Active collaboration is encouraged by the DU, and they work with

volunteers andin one instance, with the SRC.
(h) Role of students with disabilities in the functioning of 3U

There seems to be minimal involvement of students with disabilities in the overall functioning of DUs
—they seem to assist in determining service provision ld@dervice consumers. However, a number

of DUs mentioned having a representative committee of students. The DU liaises with this, and
similar committees through regular meetings. Older disabled students also assist as advisors to

younger students enterinthe system.Student volunteers in Ddhrelargelynon-disabled students.
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A Disability Awareness Movement exist#h a number of disabled students taking part. The main
thrust is to create awareness and bring issues ttee attention of the DU andto serve as

representatives on other university structures.
(i) Roleplayed by studentsn assisting their own functioning and independence

Mixed comments were received on the role disabled students play in their own functioning and
independence. Two of the sriier and least established DUs seem to have the most negative
comments. What was not clear from the comments is whether this was due to the nature of the DU
approach or the nature of the students attending those universities. The overall university culture
may also be playing a role in this. Getting a sense of responsibility across to students seems to be
key and the difference between students who come via a special schooling system vs. a mainstream

one could also be a factor explaining this trend.

At ore institution many of the students come from special schools as a number exist in their area.
Special life skills and orientation programmes are offered to students to ensure their adaptation to

campus life.
5.2.5 Services provided by DUs and its effectiveness
@) Servicegendered to students with disabilities

Similar services are provided across the different DUs as set out below as extracted from individual
DU questionnaires. The variation is more in the number of different services provided with some
DUs onlyproviding some and the more established DUs providing most of these services. The more

established and long standing the DU, the longer the list of services rendered.

The points below could form the start of a basic core set of services. The longérsksvices could

form the basis for a best practice list.
DUs indicated the following:

T “ Di s a banadgemeng semviceswhich includeinformation acces, academic support,

education andawareness,
1 Facilitation ofstudent funding andhousing;

9 Braille production, computer lab with 10 computers that have the jaws software on, zoom
text, we have 6 merlins, also help with admsiration - we contact lecturers to make sure

that they have what they need in the classroom, they write accessible tesasnihg
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material is inBraille or audio format, also reading programsfer those we want in audio
format, we also have digital recorders available. Hearing impaired students we have sign
language interpretation in each class or for any academic purpose if they have to participate
in groups or field trips or have to talk tedturers by appointment. Also have -ipading
interpreters for those who do lip reading, one permanent s@mlage interpreter who is

the cocoordinator and we also use free lance sign language interpreters as well. We are
looking into FM and loop systes for the classrooms for students who use hearing aitis

is part of the strategic planWe have reading programngeto enhance studentsreading

skills, also dyslexia specialists working with educational psychologidts.teach study
techniques. We i also in the procss of getting computer softwar® assist tudents with
dyslexia and alsorBgon Speak for stue@nts with mobility impairments and students with
specific learning difficultiesThere is the use of the lab. Our students with mobility
imparments this is a ongoing process working on accessibility of the campus. We have a 5
year plan to increase the physical access it started last year. Making sure buildings are
accessible ramps everywhere. The unitiska with all departments interms physical
planning with rgards to accessibty and also awareness on cangu\e talk to lecturers

and diferent groups, we also have put students on the studempresentative council of the
university. We involve nordisabled students as volunteers, veee also setting up buddy

and mentorship programme® teach nondisabled students on howo deal withstudents

with disabilities.
Accessible residence accoradation;
Inter campus Transpart

Recommending/facilitating computer use for tests/exams, extra writiimye, oral exams,

spelling concessions

Reasonable accomodation - providing specialised guervision, training and support,

computer hardware and software

Services include (among otherByoviding psychsocial guidance and counsej services to
studerts with learning barriers, Assessing for aitds support students with disakiies
specific needs, dvising on academic adjustmenéd reasonable accommodations with
regards to the students academic programme, Attempting to find practical and
implementale solutionswith regard to the students academic support, Liaising on

accessiblity and support issues witha€ulties, health services, safeand security services
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and residences (accanodation for students with special needs),ekping people with
disabilities to familiarise themselves with the campus depending on their special needs,
Bringing the specialised situation of every student with disabilities to the attention of the
respective Deans, departmental chairpersons, subject lecturers and/osehcommittee
with the consent of the student, providing support to the faculty staff and lecturers on issues

relating to accormodating students/staff wittdisabilities

Accessible transport, volunteer buddies, scribes, readers, assistive devices, assigitin
administration, reported needs, reasonable acaoouation, link to supportorganizations

such asDepartment of Labour and Department of Higher Education;
Induction

Access to studymaterial in accessible format; céess to technology for study and
communication purposes; access to accessible housing anodation; oneon-one tuition
where specific disability is likely to disadvantage the student in acquiring the necessary
competencies; Nte takers for students with upper limb and hearing impairnmser@mall
group workshops for sidents with learning/psychological disabilitiedn accessible day
house; An accessible busedignated parking for people with ddibilities, Amap showing
wheelchair acessible routes to all venues; ddified examand test wriing facilities;
Modified furniture, quiet space, etcAssistance with adimistration tasks such as filling in
application forms, applying for bursaries, registering,. ef8ervices to sidents are very

much tailor nade to serve each individual needs

Assstance with everything from registration, accessing lectures, accessing financial aid,

accessing accommaodation on campus

We provide a range of services. Production of study material in alternate reading formats.
The provision of academic support intervemt. Sign language interpretation, Orientation
and mobility assistance, support ierins of access technology, advim terms of access

technology, Bursary application motivation

Software- Jaws and zoom text, software available directly related to $ipestudy course of
the student, e.g. Toccata for students studying music, provision of assistive deviees
possible, these includer&ille printer, scanner with open book software aBdaille note
takers where possible, provide kmaries in cooperatio with the Department of &bour.

Networking with lecturers and head of faculties, assisting students with alternative
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arrangenents, e.g. extra time in writing tests and exams, improving accasgilwhere

possible, arrangements for specéalc c o mmodat i on.

(b) Services provided by Ddxo dudents without disabilities

Some efforts are made to provide information to and generate interest amongdrsabled
students to be more aware on disability and the needs of disabled students. These efforts comprise
of awareness raising campaigns and lectures. The DU provides itifimnta students doing
research in the area of disability and recruit volunteers from the general student body. There seems

to be some perceptions from nedisabled students that disabled students get favoured.

Some DUs provide sign language classesdaritg students. A suggestion was made that a course
for credits could be developed to engender a better understanding of diversity and its management
to all students. A number of DUs reported that they have a-steltked resource centre which can

be usedby all students, disabled and nalisabled.
(© Services provided by Ddto Administrative staff

Efforts are made to ensure the inclusion of students with disabilities through ongoing awareness
raising and collaborative work with administrative departmefitsis is the same as that provided for

academic staff. Some of the issues dealt with include recruiting, retaining and advancing the career
prospects of people with disabilities generally, residence placements, funding recommendations,

and extra time recommndations.
(d) Services DUprovide for other departments and structures

Below are some points raised about services provided by some of the DUs to other departments and
structures and what services and support other departments provide (or should providie® DU.

The points raised highlight the push for including disability on the diversity agenda:

1 *“Central application office share infemation on what to eyect and apply and supply
students with this information and advice on disabilityjgR management security residence
- what experiences students might have; LAN has regular pattaiéght; Traffic issues
signaye should be put on campusid markings on edges of stepdid needs to be serviced
regularly;Urgent attention to accessibilityaudit has been done but ka not seen resultef
audit. Housing: prepare accommodation for studentseed a dedicated residence; Student
funding: assist for applying for bursaries; support students and the funding centretsSpo

union: these facilitatestudents getting involved in sport; special disabled students sports
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association Giving advice, W assist in students getting resources and support to compete

in sports There is the SRC and the Disalfiedients ssAciation

1 If there is a person with disability appointed in a specific department or faculty then we
assist in getting the assistive devices they need and also sensitising the rest of the staff. In

general awarenessadvocacy and informationrarequested from them

9 Special parking disc aollaboration with campus protection serviges

1 We striveto actively collaborate with othedepartments/structures at the universitiyn an
advisory capacity one that actively promotes and advocates for support of its students

based on their specific nds;

9 Collaboration and awareness;

9 Education on how to deal with disabled students

1 We work closely with most departments at wuaisity if not all. We have a recipal
arrangement in terms of supporte.g. we work closely with the departments that do

buildings and things. To provide them with info on access issues

1 Cooperation re applicable need to DU

(e) Services provided by Ddto newapplicantswith disabilities

The DU provides support to new students from before registration. Efforts are made to contact
schools fomedical examinationprovideaccesgo funding support; arrange and adviseusing; and
liaise with departments on ademic needs of new applicant&ne described their orientation and
mobility training two weeks prior to registration and their adjustment support group. For those
students who do notneet the entrance requirements access steype provided through a bridging

course or motivating for a sicretionary acceptance followed by additional support.

Some application forms have an extra page for disabled students to disclose and document their
individual impairment needs. Some DUs liaise with parants tell them what to expect and invite

them for a visit

Most DUs, however, wait for new students to contact them but some efforts are made to review the

uni versity student administrative software to
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() Services provided by DU for bursars and bursaryrjoas

The NSFAS provides financial support for indigent students and students with disabilities are
encouraged to apply. Assistance and support is provided in this process. Some DUs also work with
potential sources of funding and bursary providers. The War&s closely with the financial aid unit

in this regard. Some DUs do not involve themselves with this aspect and refer the students directly

to the financial aid office.

Very little liaison seemingly occur with external funding sources such as padtiertdee employers.
(9) Services provided by DU to potential employers and the community generally

The DUs described efforts to educate both potential employers and the community in general on
disability issues. They provideem with skills training, knowlage and infemation on how toassist

and supportstudents with disabilitesT he DUs have |l inks with disabl e
other external bodies. The DU staff visit special schools to provide information to potential students

and also to usexpert services available at these schools such as sign language interpreters.
(h) Success of meetingeeds and gaps identified

Many DUs reported that they are meeting the needs of disabled students, but they are not sure how
successfully. One DU reported successful provision of sign language as an example. Much effort is
spent keeping tabs on students to get them to hand mateiriabn time for conversion to an
accessible format. Many students complain that materials are provided late to them, but the DUs
staff said that often the students do not hand in the required materials on time causing the delay.

Text conversion seems to lome of the more successful services at most DUSs.

The DUs work on physical, social and emotional support of students, and address accessibility of the

university campus with a good amount of success.

The DUs are generally successful in providing services for which they are well equipped and less for

the emerging needs.

It was felt that the main needs not met include services for hearing impaired and deaf students, and
learning disabled students. Theieea lack of sign language interpreters suitably qualified to interpret
academic materials. The geographic layout of campuses remains a challenge for students with visual
and mobility impairments. Management often use the frequency of utilisation asdnpaior of

where they need to make adaptations rather than creating a universally accessible built
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environment. This is another example of a medical or individual focus rather than a social model

one.

There is a trend of increasing numbers of studenthwearning disabilities and services for their

needs are not yet sufficiently developed.

The provision of assistive devices is not optimal as there is often a longutound time between

the application and provision of the device.

There is a need tbridge the gap between secondary and tertiary education to allow more disabled

students to meet the entrance requirements for higher education.

Generally, gaps in service provision are due to lack of funding and staff with the required expertise,

or wherenew trends of needs emerge, such as that of learning disabled students.

DUs listed a number of services that they would like to provide but are not able to, currently. These

include:

9 Orientation + nobility;

1 physio, speechandoccupational therapy

9 strucdured assessment of disability and ptan understand individual needs;

1 amore dedicated permanent structure to provide services and permanent relevant staffing;

1 Specialist serviceand relevant softwardor learning impaired students, as there is cuititgn

a lack of cpacity and understanding of theomplexitiesnvolved,;

1 A mae structured staff information andtaff development plan.

9 Sign language Interpretsy

9 Transport serices for students with idabilities, particularly beveen sites.

OneDUcoai nator sai d that there were no services t
students are pampered’. This again raises the i

become independent students or whether the DU has glorified it role.

® Keyservice chdknges of DU taff

Page |60



The main challenges reported facing the DU staff are lack of adequate budgets, accessible office
space, permanent staff posts, and lack of commitment from management and academic staff to
prioritise disability issues and neeaf disabled students. The problem of special school education

was also highlighted.

The detailed comments are presented below for the individual HEIs:
T “Locat i onhysical inforimétionc&eesam acpesiiily;
i Staffing issue is a main one;

1 Commitment to the implementation of the iBability Policy by senior management and

space constraints of the Disabili@ffice;
1 Staffing, equipment, programmes, facilitating

1 Lack of staff, more space and better physical facilities and definitelyirtegration with
different faculties taking some respobdity and accountability fordisabled students

because they refer evgthing to the DY

T We don’t have acces skntwthen. We only knowdtreem twieen thewWe d o n

come to us for something

9 Getting the facilities dept to be more proactive and responsive to our requests regarding the
physical spaces and challenges experienced here. Having staff more clued up regarding

support to stidents with disabilitis;

1 Sign Language interpreters;

1 To ensuwe equitable technology services on@mpus sitesto provide transport services for

students with disabilities between sites

9 Staffing support and financial cgtraints;

1 Collaboration with other role playerprocesses relying on othetepartments,red tape,
time delaysDon’t al ways respond when urtgrequastsneed.
as not faculty prioritiesBureaucracy and red tape in getting things done e.g. the process
required to address access issues. Needs of disableértgidot taken seriously enough by
lecturers etc and DU required then to intervene. Unnecessary delays because needs not

viewed as important enough e.g. getting literature from lectstelhis is not an attitude
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problemasstaff displag positive attitude. Problemsiamong other priaties, disability is not

seen as an equal priority

1 As with all othersudnding and resources are limited. Another greater challeisglhe state

of disarray in which the special school sector finds itself. Students with congenitalitesab

especially are poorly served by many of these schools and leave those schools poorly

prepared for tertiary education. They seldom come anywhere near the entrance

requirements set out by thastitution.

1 Non permanence oflisability coordinatorthis is somehow demoralizing becaudese out
on study benefits’ld | i ke to register for masters,

salary scale isn’t mar ket related.

9 Turnaround time with regards to audio production mainly. That is because we tgagd

into digital audio productionWe don’' t leaspaee ingeldnes gfuha studidor that.

That is something in the pipeline. We have put it down as our need and it will be addressed

in the New Yeat.

() Complaints received about the DU

Staffwants to know about having a disabled student in their course and students want more rapid

assistance. The issue of students (and possibly staff) not taking enough responsibility to get

requirements and needs known more timeously was highlighted by é)féa. The DU seems to be

the interface between staff and students and this sometimes causes problems. A recommendation

made was that there needs to be more direct communication between lecturers and students rather

than always communicating via the DU.

(K) Exient to which teaching and administrative staff are adequately equipped and trained to

deal with students with disabilities

Of t he DUs wh o answered t his guestion, t he
identification of a number of challengein meeting needs of disabled students. The comments

include the following:

1 *“ écturers have not reeived specialised training omsdbility;

1 We try to equip them as far as we can. Not ewery is, because individuals have

preconceived ideas that get in the way
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Not always empathetic to special needs

Not all havebeen taught or have had to do text conversion, for examph\aturally they

need to be given the relevant informatipn

Overall, teachingrad admin staff go out of theway to support students with disabilities,
but may require support/advice when dealing with students specific néeidsis where the
Office assists with reenmendations and possible interveaotis that can be implemented by

Faculty;

More awareness and strategic planniregjuired;

Have done some targeted training e.g. Engineering faculty invited to staff meeting, centre
for teaching and hearing every 2 months contact all new lecturéhey are sensitised
somewhat from the awamess training on campus offered by the DU. Experience shows it is
more effective to present faculty specific awareness interventions then general sessions
inviting staff across faculties. Latter less commitment to attend. Disability awaseise
includedin an ongoing basis in Teachin@fBs training. Regarding admin staff awareness

training is addressed amneeds basis, however good levels of sensitisation exists

Some awareness raising has occurred

No, they have attitudstowards the studets, well,some of it | understantbecause of the
rotten attitude of the students themselves, others even had attitude towards ost j

because |’ modrdnator,Ddnyoa imaging t y C

Depend on the college or school. Not all staff is equally trained andtisengiortunately

staff is very receptive to working collaboratively with us. E.g. we have to work with staff
from the various colleges which was our initiative we wrote to the Deans at all colleges
indicating that we will be willing to provide training tlem and they were responsive. They
agreed to meet with us and we did a presation to them and now they havagreed on a
programme of collaboration. For us college means faculty and in faculties are schools e.g.

school of computing

1 Theyhave courses idealing with disabilitynew personnel members)”

Do any attitudinal barriers exist within the Institution in your opinion?
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SO

response to this question was predominantly

d "yes, al way'sno’'andTl htehsree er ewshpoo nssaeisd suggest

t h

meti mes’ for most of the universities. Exampl

“Across all level have attitudinal barriers; not sufficient interventions; limitations stops you

from achieving ultimate gosj

Some staff are insensitive to the neefistudents with dsabilities

With specific individuals it is a struggle. But for the institution it ifsofhetimes];

Lecturing staff are not very sensitive;

One gets a whiff of thisvery now and then, but gets the whiff less and less so | think that

means that there is a greater opersasto diverse student populations on campus

At times the institution does not fully understand / appreciate the work that is performed by
the Office. The institution's various stakeholders aréowever, very sipportive towards
students with disabilities e.g. protection services unit assisting with transport when

required

Lack of sufficient awareness and training coupled with lack of adequate spesigdjsdrt

and resources

Very rarely attitudinal. People sometimes over compensate consistency issQegr
compensation is more the igs. There is no special criteridar entry for students with
disabilities into the university although not se@s anobstacle- it could be positive or
negative.The number of disabled stuehts has lessenedt could be because there is now
increased number otiniversitiesthat cater for disabled studentsspecial schools do not
prepare students with disabilities for eytto university. There also could be stdtandard
schooling tlat could prejudice them in enteringniversity. The DUs seen as responsible for
all problens related to the students with disabilities, but the issumeay not be disability
related. The ideashould be that eventually we haweeuniversal design situation which is

what we do not have presentlyParadoxically the DU becomes a barrier to the promotion of

universal access design. Access looks good at face value but when you go into them you find

that there are major barriers.Not DU issue but campus issue. It becomes a budget issue

because it costs millions of Rand;
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(m)

Special projects had to intervene

Universityis part d society, and to that it will reflect the prejudice and ignorance deeply
embedied in society; with a staff of 4000+ and a student body of 24000+ (both fluid and
changing all the time) it is conceivable that advocacy initiatives can change dk lagalr
minds. But again this is true of alkpects of tramsformation - race, religion, sexual

orientation and nationality

Not that | know of, we do not experience that.

Availability of special technology or assistive devices and competence of DU staff in using

these

The DUs gave long lists of software and technology that is availalliesame variation based on

the size and length of time the DU has been in existence. Some of the issues are the use of early

versions of software rather than the latest and limited access to these.

The lists as per individual institutions are:

T

“ T h e has JAWS, Zoom text, and Bragdkrvices. However more special technology is

required at undergraduate and post graduate

Currentlytechnology is available at entry levdbasic technology useful fotast but not for
later studies. imited in quantity aross disability. écess to wireless internet not aNable as

yet for all studentse.g.JAWS only available in one spatcéssibility very limited;

Yes IT department to arrange trainigpgogrammes for students with ishhilities to use

technology
Not acdequateasvery outdated

We have now included the JAWS software onto all computers in the lab previously we only

had it in the unit

The only accomodation is extra time. No astive devices. IT students have new special

facility,

Students can borrow laptops with JAWS, WYNN or Zoom text. They also have access to

accessible computers in the computer labs. They can acaeseeunits if they are deaf.
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WYNN is for dyslexic students. Zoom text for low vision. JAWS for blind stutléats.
outsource what we cannot do. Like get the clsischool for blind studentfor Braille Maths

or do tactile embossing
1 Yes JAWSrogram, Braille Printer and scanner

1 Yes,the office has a diverse variety of hard and sofing that addressea wide range of
barriers. The office has a fully adapted and resourced computer laboratory utilised by
students wih disabilities. The office haBraille services ailable but prefers to train
students to utilise software to perform the required functions. Exarephé such include
(among others): learning barriers: dragon speak / learning access suite software / Digital
voice recorders, hearing barriers: loop system, Physical barriers: manual / Electric
wheelchairson loan / adapted keyboards, & barriers: Meih LCD Screen / JAWS /
Openbook softwarg

1 Yes, purchased on a network license software basis and technologies that serve a broad

range of disabilies. More focus on hearing impaired reqeinents;

1 Yes— we have all the necessary software and gadgetsdisabled students, .g. digital

recorders, software, scanners etc

1 At the moment we have access technology and assistive devices that we puiohasms
of the needs of studets. The ongoing needs will determine what we need to have.
Fortunately we budgeon an annual basis so provision can be made for this. Because of
operational space we carget all the access technology and assistive devices we need. That

will be accormodated when we have our new premises
1 Yes all software programras,special computer screens, scanners, enlargers

Five DUs said their staff was competent to manage the technology and software, while six DUs said
they were not competent. Two DUs reported that their staff has only basic knowledge. Specialist
knowledge igequired for some equipment and programmes and this means that not everyone in

the DU will be trained to use it.
(n) Adequacy of reasonable accommodation

The DU Coordinators were asked whether the reasonable accommodation measures put in place at

theirunives i t i es were adequate al ways’ or ‘someti mes
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with four saying they were adequate ‘al ways’,

three that they were never adequat e.

Some of the supporting comments givto the above include the following:

1 “Every éfort is made to provide reasonable accomdation rising out of diversified needs

of students
1 Learning disability is the least catered for. &g and physical is the most catered;for
9 Varies frondisability todisability,
1 Mostly at the discretion of the individual

1 Generally adequate accanodations exist The physical mobility or health problem
students who struggle with stairs have reason to feel that reasonable accommodation does

not exist for then;

1 Depends on the individual need. An assessment is completed which identifies the need.

Partnering with various departmengenerateghe acconmodations

i Based onindividual need. Psychologicdisability is more difficult asat so common
disability. Cogr for other types adequately.We provide adequate reasable
accommodations for most disabilities. The psychological disabilitie more difficult to

address;

1 Some independent e.g. where assisted to write exams at the unit and extended time or

tape recading in classes

1 On the whole our accomodations are excellent. We ensure for instance thatdsnts
with epilepsy write tests and exams in a quiet, private and safe place, including a bed on

which they can lie should they have a seizure, and under slgservision

1 Reasonable accommodation in terms of academic varies from one lecturer to the other and
from one faculty to the other. For instance, the Law faculty is the most difficult and still
doesn’t want to fully s up pfaculties aseyust wentenful e nt s,

and go all out to accommodate our students
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9 At the beginning /previous year we do an assessment with progpestudents, dadng
them in residences that are ok for their disabilitf necessary we do change rooms or

provideassistive devices. This is a personal assessment and a unique team &ffort
(0) Adequacy of current service provision in addressing neeflstudents with disabilities

The DU coordinators were asked in their opinimwhadequately the current services addrebhe

needs of students wl disabilities The responses were spread with 10 saying they were adequate to
very adequate, and four that they were inadequate or very inadequate. One DU commented on the
length of time that a DU has been in existence as bemgngortant factor in determining the

effectiveness of the unit.

Some of the comments made by the DU coordinators on why they gave their responses include the

following:

1 “Peoplés attitudes, accessility e.g. loop systems and FM systems in classrassuges put

these are being addressed at the momgent
1 The wiversityhas been very slow in setting up a DU

1 Most students needs are adequaty met. The gaps would be physical access problems

largely.

1 The following gaps are identified: litad manpower/human resources, rpvision of

equitable services on all sites, provision of transport facilitiesudesits with disabities

i The aim is to enhance the facilities currently available to the represented disability
categories namely partially sigdd, hearing loss, mobility impaired, chronic, learning
difficulty (dyslexia only), and sensory (epilepsy)déavours are being made to capacitate
for the gaps where they exist e.g. asaiste with other learning impaments. Policy:
allowed to work fromhome or in-hospital when not well anddapted flexibility within

curricula and assessments

1 Visually impaired students complain that they cannot get information to all information on
campus e.g. social networks and news papers. So they contact thenet@artments to
make it accessible or provide it electronically. E.g. student newsletter pritérrah Voting
process for SRQdlle format e.g. social integration, working groups, personal preference,
integration in campus life, SRC reps good, Useé S&dents to assist with mobility training

for new students. They use nafisabled students in disabled activities and vice versa. e.g.
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everyone gets involved in selling of casual day stickers etc. Senior students are assigned to

new students to orientat them whichis support and is very useful;

1 Have enablingechnology for them students and intervene and makeommodations

1T Whatever the gaps may be, we’'re working tirel

1 CQur current services address the need ofidgnts with disabilities adequately. We have a

few gaps and programmes in the pipeline and that will raise it to very adeuate.

(p) Perceived differences between students from special schools vs. mainstream schools

Some were of opinion thagtudents from speciadchools have moref anentitlement approach

as compared to students who come from mainstream sch@&@ilsdents from special schools are
already using accommodations and so accommodation needs at university are clear. Some
studentsfrom special schoolsavea challenge to adapb the university environmentStudents

from mainstream schools are not always aware of accommodations and so struggle to meet
performance standardsEventually it is based on individual adaptation and integration. No

specific trand could be identified in answers given.
5.3 Other institutional staff

The findings are based on interviews held and completed questionnaires received from institutional

role players. The findings correspond closely with information gathered from the DU ¢hesasand

thus the findings are presented as summary comments only. Findings above are not repeated. In

total ten questionnaires were received completed by institutional role players commenting upon the
DUs"’ activities. Some werrireface totfaee mteneew esitbatione | e p h o
Positions of the interviewees ranged from members of senior management, directors, a dean,

information officer to the Head of the Health Centre.

None of the interviewees were disabled, but most are involved imestt affairs in one way or

another and have close working relationship with the DU and students with disabilities.

(a) Policy for disabled staff and students

There was mixed knowledge of whether the university has a disability policy but most seem to say

yes and give detailed explanations of this. The points made were similar to those made by DU staff.
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The comments were, generally, that there is a policy buytlfielt that it was not well drafted

enough.

(b) Accountability of staff in relation to disability equity

When asked about the accountability of their institutions in relation to disability equity, many
responses indicated that they were not sure that diversitanagement is successfully implemented

and people held accountable but there are signs of progress and increasing awareness. There seems
to be a general struggle to find the right place where to deal with diversity management and

specifically disabilitgquity issues within the institutions.

(© Objectives of D9

The objectives of the DUs seemed to be well understood and seemingly supported as reported in the

following comments:

1 “ Ra iasvaramaps; policy development; auditing physical accessibility;

1 To pravide equitible access to the academic programsnfor pesons with disabities. This
translates into support measures to ensure that our students with distb8 receive
academic material at the same time if not earlier than other students and alsohéor t
university community to be aware of and be responsible in their interactions with persons

with disabiltiesand be sensitive to the apppoiate interactions

1 Must have a DU and a person in charge. Clesgdhfor specific support for students with

disablities. Policy states that disability is a key aspddiversity and integration

1 1 was not there when they instituted the DU but from my side it was about 6 or 7 years ago
they started the unit because they realised the need for it. They realisedthieadisabled

needed extra services

1 To ensure that disabled students enjoy the same rights andlgqges of able bodied

students

91 Provide the support requiretiut not everyone has the level of expertise. Roledmpecific
unit exists advocacy sks and speal needs. Consultative approach atiegy must use the
opportunity created for themThey recognised that they needed to have a dedicated office

to provide support and expertise to address the needs rather than making it evésyone
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responsibility lecause not everyone as the expertise to deal wél types of disabilities.
Therewill always be a need forhe disability unit because ohé¢ specialised expertise

required;

1 To ensire access with success for all amden our diversity scope

1 To comply ith the spirit and content of the @le of Good Practice on the employment of
people with disabilies of theEE Act and the Nationalda forHigher Bucation (2001)

1 The key objective was to create tleavironment for students with idabilites so that trey

can have full access to the higher institution of learning

1 To ensure that students with disabilittes r i ght s ar @o epsure seeessarg d and

support in their studies

1 We are aware of the fact that in an institution or community there are aroumalia 10% of
persons with disabilitieand they are not getting serviced properly so we had to establish
this unit. When students arrive for géstration we immediately makéhem aware that we

are offering this serviceWe also go out to special schoolgddnform them what we offef.

5.4 Students with disabilities

The following findings were extracted from focus groups discussions with students and completed
student questionnaires received from students at the participating institutions. Participation at all

times was voluntary and limited to what students were prepared to share with the research team.

@) Profile

There was a good race and gender representigityongst the participating students as set out
above. The fact that more Black students participated reflect the South African race demographics.
More or less equal numbers of males and females participated. The aim of the project was not to
address any gader differences that may exist in the experiences of male and female students.
Limited data also does not allow for any inferences to be drawn relating to gender. It would be
interesting to research further what role gender plays in the tertiary educaé@gperiences of

disabled students and this could form a topic of future research.

Generally speaking some students accept their
institutional limitations at face value, whilst other students are more human righiten. The latter

group realises that HEIs are not doing them a favour by providing accessible education and follow a

Page |71



stronger human rights approach in dealing with the issues arising. Some examples came to fore of

students with disabilities being elect®n representative Student Committees.

Students probably unknowingly adopt in most cases a medical approach to dealing with disability
issues. Students were of the opinion that mostly visually impaired and mobility impaired students
make use of serviceand in some cases they are clearly defined as target groups by the DUs

themselves.

(b) Disclosure of status and need for services

In most instances students indicated that they initially approached the DUs when experiencing
problems in the course of the acawhic year, rather than disclosing their disability status upfront
during registration procedures when enrolling at the institution. Various reasons were given, for
example, that they initially did not want to be labelled as disabled due to a fear ofndisation, or

were unaware of the existence of the DU, or at the beginning was of opinion that they will be able to
cope independently, only later realizing the challenges posed by tertiary education. They accept that
selfdeclaration of status is requireand that such does not mean that one necessarily must be a

recipient of the services of the DU.
(©) Influence of mainstream schooling

Students had different opinions on whether mainstream schooling vs. attendance of special schools
had an influence on their academic success and progress. Examples were cited of both historic
groups of students either excelling or failing to cope. Many lpgrforming individuals indeed in

their perception came from special school environments. Overprotection of students at special
schools, limited life exposure and the quality of the special school education system were, however,
debated. At one of the igutions the majority of students came from a special school environment,

as many of these schools fell within the feeding area of the institution. In this case life skills and

orientation programmes offered by the HEI assisted greatly in their adagticarhpus life.

Many students from mainstream school environments had the disadvantage of not knowing or being
familiar with assistive device technology that is available and only get exposed to such when they

approach the DUs.

Ultimately on the responsereceived, one cannot identify any conclusive trend in the perception of
students on this aspect of the study. Individual personality and the availability of social support

systems ultimately play a big role.

(d) Influence of age of onset
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Again much debateczurred on whether the age of onset of the disability played any major role. In
case of persons becoming disabled later in life some felt it was more difficult to cope as the person
may still be grappling to come to terms with their disability and the tasti accommodation needs.

If disabled from birth the person may be better adjusted and able to cope with his/her disability,
since they have been disabled for a longer period of time, and so face the challenges of the tertiary

environment better. Students el t t hat one’s ability to adapt to
Again on the information received no conclusive trend in the answers could be identified.
(e) Visibility of DU and its services

Most students were of opinion that the DUs on campus @aot visible enoughk- get to know about
services by chance especially if coming from mainstream schools. Many students did not have

enough knowledge about the services offered by the DUs.

Visible vs. invisible disabilities could play a role. For exangtédf can easily identify visible
disabilities and assist during registration processes and others left to cope by themselves. Where
disability not visible and student not aware of the DU, he/she will not be able to access their

services. Some students lgrbecame aware of the DU in their later years of study.

DUs thus need to make a greater effort to be visible and publicise their services to the wider student

community.
() Common needs and services utilised by blind and visually impaistutdents and thei
comments

Blind and visually impaired studentedicated the following needs and/or commented on the

services rendered currently by DUs:

1 Material in alternative reading format (Braille and enlarged prinommon problems are
experienced in this regarés time delays in receiving documentation and lecturers not
providing material on time (vs. DU claims that often students hand in their material too late

and then expect miracles)

1 More accessible material from source as limited resources available gpetsi etc must

come on board)

9 Total blind students: orientation on campus and independent movement requirements
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1 Partially sighted: Inadequate signage on campus and colour contrasted demarcation on

steps etc, not sufficient

9 Visual presentations on screen PowerPoint presentations commonly used are not

accessi bl e, -natda postitaspremisedbon’ t e

1 Access to JAWS, LAN, Zoom Teadadicated computer room for students with disabilities
most welcome, however, in sagrinstances these computer rooms are not on the same level
or standard of equipment and technical support as for other general computer rooms on

campus. The latter are typically not accessible to students with disabilities

1 Preference for computers maybe personal laptops can rather be provided with wireless

internet access?
1 Some Universities lend them assistive devices or purchase with bursary funds
9 Tests and examneed extra time, facilities to go and write, accessible format of assessment

1 Funding— in many cases limited level of support offered by DUs to access funding and

bursaries

1 One Institution does accept blind students (no Braille machine) seemingly there is an

arrangement with other institutions to refer blind students to them.

(9) Common needsand services utilised by students with mobility impairments and their

comments
Mobility impaired student&xpressedhe following comments and needs:
1 Computer needs and equipment: Adapted key boards and LAN

1 Ramps in many cases do not provide easy accigscally longer routes to get to, and/or

steeper gradient
1 Volunteers/buddies to push the wheelchairs could be useful

1 Fatigue — management have no idea how performance was impacted upon by-infra

structure problems, for example, where a liftisbrolemd can’ t get to | ectu

1 Need for timeous maintenance and urgent attention required is often misunderstood
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I Getting from one place to the other in time for lectures often problematic as not all of
campus is accessi bl e .denck |bastveeen dhe rtlasses anad limbdea ¢ kKt ©

accessible facilities to wait in between

1 DU in most cases has taken on a social context and has become a meeting place for
student s. Expressed need for DUs to create a
facilities will address an expressed need but could hamper integration and socialisation with

other students

1 Residences-on most campuses management makes 1 location accessible. From a cost
perspective they understand that BUT limits their social integrati, for exampl e, (

friends at other facilities; Cost implications vs. Integration hampered

1 Good practice feature at one institution dedicated bus that commutes all day long and

rostered according to students need.

(h) Limited accommodations proded for hearing impaired students

Even though at many institutions Deaf or hearing impaired students were not participating in
discussions held, students with other types of disabilities identified the situation of hearing impaired

students to be inadequate and more disadvantageous thamwftieer disabilities:

1 Most HEIs do not cater for hearing impaired and students who are Deaf. In some instances
they have a referral system or just deliberately exclude these students as they do not have
the equipment to serve this group of students. Foamy students the exclusion of deaf

students from HEIs was obvious.

1 Students mainly come from mainstream schools or unique special schools if they offer

standard Gr 12 and many rather enrolled at distance learning institutions.

1 One emerging institution ¢aring for Deaf and hearing impaired students was perceived to
have a lot of success and integratierfor example, pool of interpreters available. Some
provide sign language interpreter either in DU or in Department (for ex IT). Limited

number of instititions provide induction loopsamplify sound for hearing aids.

1 Deaf and hearing impaired students indicated that written communication can sometimes

be a problem.
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T Some try and cope within the system and dol

academiper f or mance. DU can’t service these stud:
Cognitive andpsychosocial disabilities
Students indicated that:

I They are not aware that the institutions are dealing with cognitive and psychosocial

disabilities in a preadive way and whether accommodation measures are available.

9 Limited examples at the institutions were expressexx dyslexia use assistive devices like

Dragon.

1 It was felt issues were emerging incidentally and DUs not dealing with it in a calculated

manner. Rather have a case management approach.
Comments on whether DUs service specific types of disabilities better

Perceptiors among students were that they were mostly treated the same. This link to the fact that

only certain types of disabled were repreged at that institution and comments were limited to

those types of di sabilities. Seemingly students
because those are not visible on their campuses. They did, however, mention the poor position that

dedf and hearing impaired students find themselves in.
Application and registration procedures

Many students commented about barriers faced in the application and registration process.
Students face challenges in that gap exists between schools and umsiies and not enough
awareness raising occurs on high school level to prepare them for tertiary education environment.

Online application processes in many instances were found not to be user friendly.

In many instances students commented that they weot aware of the services offered by the DUs
when they enrolled at the institution. This indicated a needHi&s to publish information in their
prospectus and websitemust make people aware of the services offered, including during

registration procedres.

No interface exists between broader administrative processes relating to enrolment and DU

processes whereas the first profiling of students could and should already occur on registration.

Page |76



Many students experienced registration processes as emaltipstaessful and physically exhausting
especially for mobility impaired students. The amount of mobility required dumggstrationwas
problematic in that students, for examplmust often move between offices to various persons for
signatures, paymenand the like. A central point of procedure must be established alternatively a
person should be appointed to assist them to go around to the various points. In case of visible
disabilities staff would approach students to assist but other-nisible disa i | i t i es get “
must make their own way. Either friends or families had to assist them. Some students indicated
that the choice ofor programmes and/or subjects enrolled for also proved to be problematic. They
tend to make choices on the day of registration in the absence of proper vocational guidance. This

shows some common experiencggh students without disabilities.
Day to daycampus life

In relation to friends, experiences differ but the overall trend is that they have disabled ard non
disabled friends. Some persons integrated and mixed with-dieabled friends and examples were
cited of students being elected by the broadeymmunity on Student Council bodies. Others felt

excluded and ostracized.

The participation levels in sport and social activities varied. Most students focus on lectures due to
difficulties experienced or time spent at the DUs, for example, to colledt domverted material. In
many instances they felt they were not sufficiently aware of soeiants, especially visually
impaired and blind students, as events were posted on notice boards Soiye cited examplesre

of beingexcluded from sportand smrts events-especially if they live oftampus.

It was indicated that Wwere a more active student bodgxisted, more accessible student
communicationwas forthcoming. Physical access barriers once again impacted on their inclusion

and participation in gcial and sport events.

Students indicated that the respectii@Us have become social meeting placef students with
disabilities and social networks often develop in this manner. Studgrgrda considerable amount

of time at DW$to address their negs, for example, to pick up their material.
Student funding

1 Mixed process approach at the DUsin some cases DUs assist at others left to student to

approach finance department
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1 Most had governmental bursariesin most cases not sufficient additionsburces disability

grant, parents (NAFAS)
1 University managed the monies for tuition, etc
1 Major problem is time delays in processing applications
1 Other cases parents fund studies

9 Link with corporate world and potential employersvery few has employer Ursaries

notwithstanding EE and BBBEE objectivased better link and explore

1 Personal needs not coveregcaregivers,for ex for Quadiplegics(in the UK Care givers are
paid for from an additional fund, Disability Student allowance (DSA) derivedtivo main

sources NHS and SRe&asonable accommodation requirements

The nost common examples cited by students were:

o physical access, ramps, parking
o JAWS
o Emergencyrocedures

o Extratimeand venues for tests and exams.

The comments indicated that a&ry broad rangeof accommodation needs existed ranging from the
built environment toassistive devicet issues such asxtraexam time. The students indicated in
many instances that theuilding of ramps where conducive tthe currentenvironment does na
necessarily meet studestheedsand is often only a short term measure. Students were aware that
areas concerning accommodation of hearipgychosocial andognitive disabilities are not being
addressed. From the comments it was clear that a lot seaech was required in relation to the

latter needs.

Overall impression of DU services offered

The overall impression is that the services offered by the DUs are well received by students and
mostly positive comments were received about DUs (with saemeeptions) Students reflect
empathy towards the position that DU staff sometimes find themselves in acting as a buffer with
faculty staff. The majoritys appreciative what is done at their respective units. A lot of trust is

involved and relationships aroften formed with individual staff members within the DUs. Job
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profiling and skills sets of DU staff must reflect this as they render services within a relationship

context.
Possible measures of improvement identified by students

Services offered varfrom institution to institution. Those less established ones obviously need to
broaden the scope of services more than the more long standing DUs. Students identified the

following areas of possible improvemg(isted in no specific order)

1 Time delay®n DoHET funding processes were unacceptable and created huge problems for
students. For example, not allowed to register until funding is approved. More assistance is

required in this regard;

1 DuUs sould be more strategically placedithin the institution recognizing the role it could

play;

1 The physical locationof DUs was often inaccessible or reachable with difficulty and this

needed to be addressed;

1 Not all persons function the same as perceptions imm@ynot a homogenous grou@nd

should not be trated as such. Individual needs must be realized;

1 It was felt that it isnot the person that must change all the tinend that areactive
approachis often followed. In some instances thesiitution must also changand DUs

mustbecome moreoro-activelyinvolved in identifying and addressing issues.

9 Staff resource needs must be addressed and appointments must be made on a permanent

ratherthan a temporary basis;

i Better and more urgent attention must be paid to facilityaimtenance issuegor example

the fixing of lifts as a huge negative impact on students;
9 Staff training and sensitisatianust occur;

1 It was felt that some DUs wergart of committees and structures whilgithers are still

battling for their placewithin the respective institutions;

1 Satellite campusesftend on’ t cat er This @ rninfluented Byethatergers of
institutions as part of reorganizing the tertiary landscape. Malimpus site arénfluenced

by inherited different unitsstaffing structures and policieghich nea to be addressed;
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1 The need for Sigrahguagdnterpreters was expressed;

1 Tutors and mentors;

1 Not all ecturers are responsive to their needs and much education still needs to be done;
9 Students expressed a need for InclusBmortactivities and opportunities;

1 General awvareness raisingrogrammes could be offered or more often;

1 An assesment ofthe different Faculties on what is in plageas suggested,;

9 Students felt that services should reactr@ss disability as pehe international approach

and that HEIs should not focos some disabilitiesnly;

1 Specialist knowledge on different disatdils gained will prepare the HEI and DUs in

particular to deal with issues arising in a more-pgiivemanner.
Perceptions and experienceeglating to attitudes on campus

Interestingly most indicated that they do not experience probdewith other students without
disabilities. Most DUs have awareness programmes or special disability events which have assisted

greatly with creating acceptae with fellow staff.

However, some students did cite examples of derogatory treatment and exclusion. In limited case

abuse and/or bullying were reported, for example, financial abuse of visually impaired where they

were robbed of their monies or misusé their study material. This may be an area for future study

in order to determine how prevalent such behaviour is. The research instruments were not framed

to detect or measure this and further work will be required in this regard. Concern was expressed i

some cases mainly with the attitudes of senior management of the institutions. Some felt that
management felt ttoaaterforbeyamwertehdd odic@édnot embr ac
students with disabilities. The perception is that some mersbef management may fear

transformation. The studerwlidecdewmt s elj ieght df am wad

The above findings for the three target groups are further discussed below in a combined format

with reference to certain themesdentified. Discussion points are raised based on the research
team’s own experiences, | ocal government al pol i
review above. Some recommendations are made on areas of development. What follows below are

not a prescriptive set of guidelines but some pointers to what are essential features of a DU and

what seems to be working as per this research study. Some examples of best practice features are
mentioned.
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6 Thematic discussion and recommendations

6.1

Inclusivity wihin higher education

6.1.1 Disability policies and strategies

6.1.1.1 Summarised findings

Most institutions do have some form afpolicy dealing vih disability. Policieare typically
included in a single policy to cover both students and staff with disabilities. These

documents mirror national policies relating to disability.

In some instances these documents form part of the broader transformation agenda of the

institution.

In a limited number of cases a separate policy dealing with students lthg been

formulated

In many instances policies have been developed but have taken months if not years to be

approved through management structures as formal institutiondiges.

Generally speaking these policies are not well known by staff and students and hence not

effectively implemented.

Quite a strong medical modak still usedn implementation. This means that DUs are mainly
looking at individual needs and not how treate an overall basic level of accessibility and

support.

6.1.1.2 Discussion

Policies and strategies provide the framework within which institutions operate andttisus
important that it portrays arue reflection of commitmenon all levelsand thoseprinciples

are adhered tan practice.

The benefit of having a disability policy in place cannot be sufficiently emphasized, since it
reflects and reinforces the ideology and ethos of the institution. Equally important is that it
shapes the development ddtrategies and procedural guidelines for implementation of

service design and delivery.
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f Itcoul d be a sign of |l ack of senior managemen:

caseshave taken years tbe approvedr are still in draft format.

f Since sarice delivery to students with disabilities is a relatively new field in South African
higher education institutions and while the study may demonstrate emerging good practice
features (and not yet models) institutions appear in general to lack disabditypetencies
and disability confidence necessary to produce sound policies. We may infer that weak

policies results in weak practice as evidenced from the student data in the research.

1 An erroneous perception seemingly exists among some HEIs that cleggisiation in South
Africa does not create enforceable rights for students with disabilities. They thus steer away
from institutional policies as they believe that these will create additional obligations for
themselves with which they then need to complijhey also seemingly attempt to steer
away from the financial implications attached to a disability inclusive approach. Fact is that
many legally enforceable instruments are already in place in South Africa which students can
use when their rights are beg compromised as mentioned above. HEIs can thus not be
complacent in their approach to disability issues as legal and disputes risks arise in relation
to their noncompliance with statutory prescripts. As students become more aware of their

rights the ri&s in this regard will increase.
6.1.1.3 Recommendations

1 A possible recommendation to promote standards and adherence may be the formulation of
a national disability policy and strategy framework for higher education institutions by
relevant stakeholders which diividual institutions may customise and adopt. This may also
have the potential to serve as a benchmark to measure progress against should strategic
goals aligned with short, medium and long term objectives be set. This is similar to the DPLG

model for Loal Government.

T Individual institutions should aim to put acomprehensivepolicy framework in place
supported by procedural guidelineshere lacking,and get approvalwhere lagging
somewhere in the bureaucratic systeffhe Heads of DUs should give input aasl subject
experts, be allowed to present the policy to Council and Senate for their approval and/or

buy-in.

1 Policy development should adopt a participatory and inclusive approach.
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{1 It is important thatawarenesss raisedwith staff and students on theontent as well as
broader interest groups such as parents. The DU should play an important advocacy role

here.

1 HES$ should ensure monitoring of the practical implementation amdust performance
manage compliance at an institutional and HR leVelcould form part of a balance

scorecard methodology, for example.
6.1.2 Managing diversity aHES

6.1.2.1 Summarised findings

1 In most cases the functions of the DU is largely meeting accessibility requirements of the
built environment,converting information into alternative reading formats for distribution,

facilitating student funding andrrangingextra time for examinations.

1 It is currently not part of the transformation agenda at all institutions (but is at others).
Disability isges largely are managed as separate from other divegsiy transformation

imperatives.

6.1.2.2 Discussion

1 Similar experiences exist in the whole of the tertiary environment in SA where a lot of focus
has been placed on race and gender transformation with disakagging behindA human

rights approachiegarding this target group is not yet entrenched at HElIs.
6.1.2.3 Recommendations

1 A strong recommendation is that a service delivery model needs to be built on the premis
of human rightsuniversal access deggi andconsumerism approachesh@ literature review
revealed that the trend in the developed world is to address disability as part of the broader
diversity agenda. All students would be viewed as hagioge functional, learning and
ability differencesregardless of being disabled or not. Consequently from the design and
usage of the built environment to the design and facilitation of course material student
differences would be factored in. Consumerism requires that we recognise that the student
is theconsumefclientand t hat we align our service witdt
should we intend to remain a viable and sustainable entity. It is ironical that the key

deliverable of higher education institutionsts produce intellectual growth. \& requie a
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paradigm shift in the mindsets of these institutions and for their own intellectual growth to

occur in disability integration.

71 Disability inclusion should be taken into account at all levels and all departments and
facultiesshouldbe on board.The dsability agendadsto be entrenched in the way in which

the institutions function as a kole.

1 Examples exist at several UK institutions whaanuals on every aspect of campus life have
been drafted and made available to different target groups namelgestts, parents and
institutional staff on different types of disabilities. This creates awareness, supports legal

compliance and is indicative of inclusive management policies and practices.

6.1.3 The business case for inclusion of disability
6.1.3.1 Summarised findigs

1 Seemingly very little focus and understanding of the business case for disability inclusion
exist and very few participants even mentioned the possibilities arising in this rebaed.
financial viability and growth prospectse underestimatedand itis mainly viewed as a cost

item.

1 Feelings of institutional obligatiorexistin some caseandimplementation of measuresre
also perceived as such by students rather thdne to a valueadd and ahuman rights

approachand universal design for divenginanagement

1 Some of the long established DUs have started engaging with the corporate world in an
effort to secure bursaries for students with disabilities with varying levels of success.

Attempts are being made to penetrate the corporate world.

6.1.3.2 Discusion

1 Internationally institutions more and more understand the business case andltivies
institutional behavior towar ds addressing
Traditionally the humanights approach would have been in conflict with comgrism. The
former focusing on redressing human rights violations based on moral and social values held
by society at a point in time, the latter focusing on economic profitability and financial
viability. In the 28 and 2%' century these seemingly opping approaches became strange
bed fellows. Society expects business to function with a moral conscience and profitability is

combined with human rights adherence.
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1 We see the same pattern emerging with higher education institutions internationallyeThe
is a strong movemertb address historically disadvantaged student market/student sectors
needs and bringhem into the mainstream fold. The FOTIM research may still convey that
SA institutions are stuck on the human rights approawly as the reason foaddressing the
disability market. The human rights approach merged with the business case rationale is still

to be clearly understood, quantified, valued and projected.

1 There are clear advantages however, for South Afrid&hsin that we can take from the
best that is becoming apparent on the international scene and capitalise on the unique
legislative approaches in South Africa. The literature review clearly demonstrates higher
education institutions showcasing their disabiligngce offerings in a manner that attracts
disabled students.Accessible research techniques for postgraduate disabled students,
provision of accessible sports, psychosocial and learning disabilities expertise are all
examples of international institutiondeveloping a competitive edge over other institutions

and competing in the open student market.

1 The disabled student population represents a growth area for SA institutions which is further
reinforced by SA legisiah like the Employment Equity A&kills development &, Broad
Based Black Economic Empowermentt Aand the like. Forecast on national skills gaps,
disability equity targets for business amttentivisng business to meet their BBBEE score
card goals are major opportunities for SA higlkducation institutions and design service
delivery that attracts, cultivates and provides talent to South African business. South African
institutions can play a major role in mobilising the disability sector to participate and
contribute in the South Aftean Economy and society in general. Furthermore, tapping into
the dedicated funding provided bthe Department of Higher Educaticand increasingly
from the private business sector reduces the financlaigationin catering for the disabled

students markt.

1 Within the broader South African economic context, high rates of unemployment and
resource constraints a combined approach and cooperation between corporates, HEIs and
students with disabilities are required to successfully mainstream students amdatedy

employees with disabilities.
6.1.3.3 Recommendations

1 A key recommendation is for SA higher education institutions to develop a sound business

case based on quantitative research that demonstrates the business value of addressing the
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disability student meket. TheDUswould need to become drivers in the promotion of this

initiative and herein lies another specialisation to their multifaceted role.

1 HEs$shouldcreate a consumedriven, individualised support system that has some financial
benefitsfor the institutions rather than just perceivinglisability mainstreamings a costly
expense.The possibility exists falE$ to secure guaranteed funds from Government and
corporate bursaries and to create new areas for centre of excelled&s. thus, should

culivate social and economic inclusivity.

1 Broader awareness and advisory campaigns targeting the corporate world can assist DUs in
offering services to corporates and thus potential employers. This in turn can lead to
increased funding in the form of bursasi and assist with future employment placement of
students on completion of their degrees. Employers are also at varying degrees of
sophistication in dealing with disability matters in the workplace and need to be convinced

of the business case for disatyilinclusion.

6.2 Student demographics and defining the target group

6.2.1 Student profile

6.2.1.1 Summarised findings

1 A lack of accurate data on the number of students studyingilas and little interaction
between the data kept by DUs and registration data were bmiaus shortfall that the

project highlighted.

9 This in turn means that there is currently no accurate data available on the prevalence of
disability within the higher education student population in South Africa. The representivity
levels of students withlisabilities in relation to the national demographics practically cannot

be established at this point in time.

1 On the data that was available, less than 1% of the total student population at the

participating institutions made use of the DUs services.

1 DuUs serve mostly people with physical and sight disabilitesy few have ventured into
serving other types of disabilities. Few exampmpestwhere DUs areaddressing the needs

of deaf studentsandin limited case#Els arestarting to developghe capaity to deal with

Page |86



psychosocial and cognitive disabiliti@$is development is maint the institutions where

the DU is long standing and entrenched in the institutional culture.

1 At some HEla conscious decision has been taken to cater only for certain types of disability
in order that they can cope with service provision and resource requirements. Some referral

arrangements seemingly also have been made between some institutions

1 Another impatant finding is that fudents choose not to disclose their status or wait until
they experience problems impacting dheir academic progress and then ontpme

forward.

1 From the available data there was a good spread of students across faculties mewsming

students are accessing and enrolling for various types of courses and degrees.

6.2.1.2 Discussion

1 Less than 1% of students at the institutions make use of the DU services. If this figure is
assumed to be indicative of representivity levels of disabilithiw the tertiary sector, this is
much less than the estimated 6 10% of the South African population that is disabled.
Various factors which do not form the subject of this discussion can explain the big
discrepancy in student enrolment vs. national dggraphics. This is a worrying indication of
student participation and much need toebdone to increase and retaistudents with

disabilities atHES.

T The above point can also be viewed as an opp
client base byattracting more students with disabilities. This is providing that the disabled
student population reflects the same average percentage distributied@®% as the general

disability population within the total SA population

1 The fact that services are litad to certain types of disability is problematidE$ open
themselves up for possible dispute and legal challenge thizdis not good practice. We
already see evidence of this in the literature review. In the USA, Princeton University for
exampleisfaed wi th a | aw suit regarding the alleg
to additional exam time. We can infer that as SA students with disabilities become more
aware of their human rights and more empowered to assert themselves, similar litigation
could become common place in our country. Examples of this are already evident in the SA

employment world.

Page |87



1 Regional collaboration to serve all types of disabilities needs could be a way to assist to
address as per White Paper but how it is implementedstrhe looked at carefully. It does
not take away the individual obligation of institutions to become accessible centers of
|l earning. Selective integration as above i
creating centres of excellence for a spedifige of disability could be a short term measure.
More research is, however, required on the prejudice suffered because of this and the need

for an integrated approach at all institutions.

1 The fact that many universities serve mainly visual and mohifipaired students may also
partly be attributed to the fact that these groups of students readily present themselves for
service delivery in terms of needs which can be met in a logical-wayoving physical
barriers, providing Braille, for example. Adsséng the needs of students with other
disabilities takes us into areas of greater uncertainty, less clarity, reduced disclosure, etc.
Further research and international networking may contribute to the better defining of
these needs and servicadany ofthe DUs reported more and more students with learning
disabilities requesting assistance and that services for these students need more

development

1 The bw rate of seHdisclosureisi n | i ne with international t
always come forwat either because they themselves unaware tbkir status or of
accommodation possibilitiesOthers want to avoid being labeled within the tertiary

environmentashavings peci al needs.

9 Based on the spread of students across faculties and degrees thibiptysexists that this
generation can penetrate the employment world by entering sicaditional jobs. Thisnay
have a positive impact on workplace representivity levels in South ARiEd.can play a
critical role in ensuring that students are prepdrand empowered to access such non
traditional jobs. This developmerdlso has major implications focurricula design— for
example, to ensure that these students are included in practicals and exerslsere
otherwise in the past they would have beernckided. The demand for inclusivity and career

driven choicess beconing more evident now, and will grow in the future.
6.2.1.3 Recommendations

A It is recommendd that the tertiary sectorshouldconduct a proper prevalence study within

the higher education sectgrrobably driven by the Council origher EducationBodies such
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as HEDSA could play an important role (as FOTIM wirgthmgn its activitie. This will
provide base line data on the representivity in relation to the student population as a whole,
and servecould to inform future developmentdssues concerning the definition of disability

as sebut below needs to be addressed.

A On institutional level wareness raisings an important component to ensure that more
students discloseheir status. DUs should play a more visible role here and must link with
general registration processes and disclosures on enrolment. Proper institutional data

should be kept.

A HEIs shouldbok holistically and practively how they can provide services to ALL types of
disabilities. Further research and international networking may contribute to the better

defining of the needs and servicasd how these can be addressed.
6.2.2 Defining disabiliy
6.2.2.1 Summarised findings

1 HES currently utilise different ways of defining disability and there is no one integrated way
in which the different DUs define their target group. Some still use the outdated medical
model of dealing with disability. Others utdishe definition as contained in the EEA. In one
instancethe EEA definition was adapted teflect an educational rather than a workplace
context. Verification processes are in most cases through medical examination by a medical
doctor with the focus onhte impairment of the student. Most services currently offered by

DUs araalsogeared towards managing activity limitations

1 There is arimpairment specifidocus rather than applying universal design princides
recognising the role, environmental amrdtitudinal barriers playLi p ser vi ce’ [
social model but this is not entrenched in the practical implementation of measures.
Although some medical verification is and will be required, the focus is too much on the

individual impairment andhe individual having to adapt to the environment.

6.2.2.2 Discussion

1 Major objections exist againgxclusiveuse of the medical model. Thapproachis long
outdated and unacceptable to the disability rights movement and also out of line with long
standing inernational legislative and best practice models as well as SA governmental policy

documents as set out in the Literature Review above. SA, for exaisplep a signatory of

Page |89



the UN Convention on the Rights of Persons with Disabilities which supportah mocel

and places obligations on member countries to comply with this fundamental principle

1 TheEEA definition can al so not be used “as i s’
its own inherent limitationslt still needs to be determinedp what extent the social model

is practicedcand enforced in the workplace.

6.2.2.3 Recommendations

1 HEIs red to move away from impairment assessment towardsug social model of a
universal design approach to dealing with disabilltiiey shouldattempt to undersand the
interaction of the environment with impairment needs and the individlialsome cases the

institution rather than the individual will need to adapt.

1 The sector needs to debate and come up vétuitable definition to be utilised. Many more

persans havespecific activity di f f i cul t vy’ rather than being

for exploration is the Washington short set of questions: For example: Do you have difficulty

. Seeing, hearing, wal ki ng and cratingmb i n g
communicating, self care and upper body mobi
because of ...anxiety, depression, pain or f at

1 Students may cope with and without assistance or devices and palised needs must be

addressed in amsultation with them.

1 Another perspective which needs to be factoredbi the recommendations is thave may
not be able tomove away completely from the medical model even wathactivity based
definition smply because we are looking at physiologicald gpsychological conditions
representing functions of the body. These conditions would need to be verified and their
degree of impact on manifested behaviour. The medical specialisations are primarily
equipped with the competency to do this. It may be thia¢ influence of the medical model
requires to be managed within a broader picture of other assessment approaches. Perhaps
what we should be looking at is an eclectic approach, i.e. multifaceted and which looks at
the functional difference on how studentaccess, perform and deliver on the learning
experience. These functional differences may fall within the range of easily corrected
interventions or special correction interventiotisus depicting the continuum of diversity in

functioning across studentagain reinforcing a diversity agenda for service deliveiyEs
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6.3 Disability Units at SA tertiary institutions

6.3.1 Location and structural placement
6.3.1.1 Summarised findings

A The following findings apply in this context:

o DuUs are often situated in an inaccessible physical place although some excellent
examples exist of dedicated buildings/offices. It ranges from small temporary offices

to some well established facilities with good space allocation;

o Different structures exisbetween institutions and even for different campuses at
the same university This situation has been exacerbated by the most recent

mergers among the higher edaiion institutions;

o Staffing range from a single disability officer through to large staffiptements
with diverse skillsStaff isoften appointed on a temporary basis with poor security

of tenure.In some instances thBUs are also heavily reliant on voluntary support.

o Often consumed (swallowed up) by other unié.g. student careers and coselling
unit. DU coordinator reports to for example careers and counselling director and

then to deputy VC (or similar)

6.3.1.2 Discussion

1 Physical inaccessibilitg problematic and needs to be addressed. The nature and range of
services would determinthe physical layout and design of the built enviroam. A campus
blue print similar to afranchise model may go a long way to promote consistency and
quality of standards, similar tonajor corporate Banksn its retail branch design. This
branding approaclis ot uncommon in aertiary environment as facilities of one campus
bare strong resemblance to campuses at other institutiddsl services could be equally
duplicated across multampus sitesThis could ultimately have the benefit of contributing

to efficiency in usage and effectiveness of delivery of the Disability Unit concept.
6.3.1.3 Recommendations

A From the findings it is argued that there is a need for a special unit dedicated to disability

matters. The South African society and tertiary sector is not refadytotal faculty
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integration, although that would be the final aim, and is indeed still in transition probably for
another couple of years. dedicated andohysicallyaccessible unishould be established at

all tertiary institutions and such DU shouldt necessarilform part ofanother major unit
Different models exist locally and internationally where the disability support functions as
independent units or within broader structures commonly the student counseling and

support units.

A HEIs should supt a permanent structure of posts arsécurity of tenure

6.3.2 Roles and responsibilities of the Disability Units
6.3.2.1 Summarised findings

1 Functions vary greatly between the different DUs and different levels of sophistication exist
in service rendering. ypically the longer the unit has been in existence the broader the
scope of services offered. Common taslesponsibilities (though not all are offered at all

the institutions) include:

o policy development;

0 awareness raising

o auditing physical accessibility and assisting when access issues arise
o provision and maintenance of assistive devices and equipment

o dedicated LAN and Computer Room for use by students with disabjlities
o changing material into accessible format

o academic support

o personal support

o negotiations when conflicts arise (e.g. inaccessible lecture rgoms)

o sorting out extra time for exams and tests

o assist with applications for governmental bursaries and grants

o provision of specialist services examplgnsianguage interpreter, therapists, subject

tutors etg
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o accessible social hub for students to interacd socialize

1 Long standing units including distance based institutions of learning have made major

progress in the last couple of years and offer deniange of services to students.

f The DU typically tends to respond to ‘passin
with the registration office of the institution. Students with disabilities typicadlgo
approach the DU and not vice versattwihe result that services are mostly reactive in
nature. Some students report to the DU office when enrolling but the larger number only
approach the DUs later in the academic year when they are experiencing problems
impacting on their academic progrearsd performance. Many are unaware of the existence
of the DU at their time of enrolment with the institutions, and this ignorance in some cases

extends into later years of accessing services.

1 In many instance®Us are still playing pioneering role althagh there are some excellent
examples of well established and long standing urlilsmany cases units saw the light
through the dedication and commitment of a single individual who managed to geinbuy

from senior management to support the forming of theit.

1 DuUs further act as diversity champions and change agents but in many cases still face
resistance from management and some faculty staff members. The lack of commitment
and/or prioritisation of the disability agenda is displayed either overtly imes@ases (for
example, through a lack of dedicated funds) but often in a more discreet way (for example,

delays in acceptance of disability policies as formal institutional documents).

1 DU staff as demonstrated by the research outcomesossessesa wide ange of
gualificatiors and not necessarily competencies specific to service delivery for students with
disabilities. These skills are largely acquired on the job and through subsequent education

and training in some cases.

6.3.2.2 Discussion

9 This research together with the literature review show that there are common tasks
executed by the DU staff across institutions and that this is multi faceted in nature. This
allows for the opportunity to engage in a human resource exercise of develogirlg f
precise job profiles from leadership to entry level functions for the DU. We appear to be

now at a point where we can identify and define the attitudinal, knowledge and skill
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competencies required to meet the demands of the DU functions. This may ingportant
juncture anddevelopment as it allows for the design and initiation of other human resource
processes and systems to be integrated including selection, development and performance
management specific to these roles. In this way the professidnrmalised which has the
potential to serve as another quality measure in the delivery of services of the DU. The
research and literature review also allow for the formulation of a list of services that could,

and indeed should, be offered by DUs iutBoAfrica.

6.3.2.3 Recommendations

T

6.3.3

From the above list of common tasks one can already start formulating a common service
delivery model for South African institutions. As DUs progress they can start expanding on
the scope and nature of the servicearrently offered by them DUs musimove beyonda
reactive toa pro-active approactof dealing with disability matters on campus. They should
ensure that sufficient awareness is created about their services very early in the study cycle
to ensure that the maximum nuber of students benefit from their interventions. #olistic
institutional approachis advisedvhere areas such as Dhitiatives, registration processes

and faculty activities are combined arohked with each otherto offer an integrated

experience for students with disabilities.

DUs and students shouldave awayfrom a tethnology fix all mentality to interrogation of

learning and teaching methodologias further discussed below.

To support the above expansioasd progressions DUs will have to act as change agents
and ahieve buyin on a high level, amongst othefor the business case for disability

inclusionand universal design principles.

Institutions likeHEDSA can play an important collaborative nolthe above regard whereby

models and guidelines can be developed as blue prints for the sector.

Effectiveness of the DU services

6.3.3.1 Summarised findings

|l

Interestingly students report many unmet needs, but still rate DUs services as satisfactory
and adequateMuch appreciation seems to exist amongst students in most cases for the

work done by the DUs and overall positive responses were received. This is not withstanding
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that minimal accountability exist through performance appraisals of DU staff or other

institutional staff against devery on the disability agenda.

f Funding of theactivitiesof the DUsvary considerably. Only in a limited number of instances
does the DU have its own budget and financial planning processes and rttostly
processes areonsumedn bigger departmental budgets. In some caBé$sonly receive ad
hoc assistance from the institution and is highly dependent upaternal fundraising
activities. Again the lack of secured funding could be indicative of the importance put on the

disabilty agenda at the various institutions.

f At most institutions DU representatives as well as students with disabilities sit on various
liaison committees which is helpful to address operational services delivery isshes.
broader consultative approach andsdbility representation on strategic decision making
and/or transformation committees arehowever, limited. Where they do existhese
interactions areuseful for interface between disabled students, staff and +dasabled

students;

1 Some debatds seemigly going on inHE$ as to the responsibility of the various parties to
pay forperceived® p e r s atmeathah academic need items of students with disabilities.
Questions exist about the scope of obligation placed on institutions to incur costs incurred

outside of the traditionally perceived study process.

6.3.3.2 Discussion

1 Mostly positive experiences, with some exceptions, were reported by students but from the
available data and lack of performance management measurables, ratings and strategic
deliverablesat DUs it is difficult to objectively assess the performance of DUs and its staff
members against their mandate. Many students themselves in some respects are
unsophisticated and accept certain things as unchangeable or acceptabieh is not
necessarilthe case. When measuring success the focus is also still on the correction of the
medical impairment rather than on the removal of institutional barriers. In order to fulfill
their mandate DUs need allocated funding and budget processes. Broader remigsent
and consultation with students with disabilities are required within the DU context and
broader institutioral involvement to ensure effective service delivery that addresses student

needs.
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1 Several international institutions seemingly provide for isadility allowance for non
academic but personal needs t hat i mpact
important to note that formal recognition is given to these areas of needs and dedicated
funds are provided. Certain criteria exist for allocatamd legibiity. The FOTIM research
showed that the current governmental funding is not adequate since students paid
personally to address the needs that the disability allowance cover in other countries. The
debate with respect to what is personal and aeadc and what should be paid for and
provided by the DU and the funding scheme is weakened by these international
developments. The trend for payment of a dedicated disability allowance is a practice that is
in place in the developed world and can be sesra good practice feature to be adopted in

the future.

1 It is advised that DUs should establish international networking and collaboration
opportunities to broaden their experiences and draw on practical examples of service

delivery.
6.3.3.3 Recommendations

1 HES$ shouldinplement some balance score card methodology to measure delivery of the DU
staff and otherstaff on the disability mandate as per accepted local and international human
resource practice. Performance should be measured against agreed objectives and

deliverables.

1 Proper funding,budgeting processes and commitment from senior managementh@n

allocation of funding need to be secured
6.4 Universal access and design
6.4.1.1 Summarised findings

Three main areas impacting on service delivery were identified:

1 Physical infrastructure and facilities

o Many problems remain orcampuses relating tahe phystcal accessibilityof
buildings and facilities. Much discrepancysexiin multicampus environments. In
some cases much money has seemingly been spent in an attempt to improve
campus access. No one institution did indicate that physical-stftecture bariers

do not play a negative role in the experiences of students on campus. Students
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themselves cited various examples of environmental barriers impacting on their

performance.

0 Some debate exists concerning the balancing of expressedsfreture needs
against the preservation of old buildings. Mdd4Es$ indicated that the needs of
students with disabilities are actively considered when designing and building new

infra-structure.

0 A feature specific to residencewas the tendency to only make 1 or 2 diities

accessible and that all students with impairments are placed there.
1 Technology and assistive devices

o In some cases especially at long standing DUs, state of the art technology and
equipment are available to students. At other DUs there is a ¢dottevices and
equipment which impacts on their service delivery either in scope or quality. In
many cases equipment and devices cater for visual and mobility impairments only.
Deaf studentsare catered for by a small number of DUs and very few have stdae

address psychosocial and cognitive disabilibestudents.
1 Lecturing and learning processes and methodologies

0o The focus of service offerings at South African tertiary institutions is mainly on
addressing impairments by means of technology assistive devices. The influence
of the medical model is once again felt whereby the student must adapt to the
environment. Very little attentions paid to universal design principles in lecturing

and learning processes and methodologies

6.4.1.2 Discussion

1 Thephysical infrastructure, or rather the lack of access to such facilitiespains a major
barrier especially on older campuses. In this regare wialue of architecture and preserving
history must be balanced with service delivery neadsstudents with disabilities. It is
imperative that institutions mat maketheir environments accessible as far as reasonably
possible. Case law developments indicate an enforceable right to equal acchese W
adaptationis not possiblecomparativesatdlite services need to be rendered order to

ensure full enjoyment of the study cycle by all students. Experience show that modifications
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of the built environment ultimately benefit a much bigger group of people other than just

people with disabilities.

Interestingly insome instancesa reasonable accommodatipralthough addressing one
need can in itself become a barriefor example, special residencase being createdhat
meet the access needef students but because of segregation it restricts thebility and

social interactiorof students. This cannot therefore be a long term solution.

A good practice feature for mobility impaired students related to transport barriers
emerged at one of the institutions where a dedicated bus and driver have alberated.

This mode of transport is available all day long according to a warkerbster.

Universal Bsign is a framework for the design of places, things, information,
communication and policy to be usable by the widest range of people operatitigein
widest range of situations without special or separate design. Most simply, Universal Design
is the humancentered design of everything with everyone in mind. It is possible for a place
to be physically accessible while the activities taking placeetioerthe attitudes of those
employedstudying there remain grossly exclusionary. Both attitudinal and environmental
barriers must be addressedAs mentioned abovea need exists to move away from
impairment assessment towards a social model of dealing dighbility. Institutions nust
attempt to better understand the interaction of the environment with impairment needs
and the individualGaining access especially to a career of choice is as fundamental as being
able to participate equitably in the procesfteaching and learning arfthving a fair chance

to succeed.

Very few SA institutions have started to understand and/or put measures in place to ensure
integrated learning and education methodologies and processes. DUs shoukl beyond

the built envirmment, technology and assistive devices interrogate the learning and
teaching methodologies at their institutions. More awareness should be created with faculty
staff about disability issues and how to respond appropriately to the needs of students, and
the imperative to incorporate concepts of universal design into faculty instruction and
curricula that ultimately benefit ALL students in their learning process as per the

international developments highlighted in the literature review.
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6.4.1.3 Recommendations

1 Proper physical access audits of campuses are advisable which will assist in putting
appropriate short, medium and long term objectives in place to address the many
environmental barriers that do exist. Dedicated funding will have to be allocated byirHEIs

this regard.

f DUs and institutionsshould mo v e away from a “technol ogi es
interrogation of learning and teaching methodologies as per internationally progressive
models. DU s cannot continue addressilng ¢whepoirgs
programmes and assistive devices. Rather it is the various ways of thinking about teaching
and learning from methods and materials to assessment instruments and physical
environment which demand examination. Progressive DUs must go beyond nmrersto

pro-active intervention and being institutional change agents in this regard.

1 HES$ shouldincorporate concepts of universal design into faculty instruction emdgicula
that ultimately benefit ALL students in their learning procdsss an edcational approach
for instructing all students through developing flexible classroom materials, using various
technology tools, varying the delivery of information and/or adapting assessment

methodologies.

1 Cognitive and psychosocial type of disabilities should be addressed, for example, through
the provision of psychologist and counseling services and/or appropriate teaching
met hodol ogi es. Math’' s support for vigsmdally i

example to open up new career opportunities for students with disabilities.

1 Once again manizations like HEDSA can pdéamajor role in doing research and bringing
applicable material from overseas the issues raised above to inform developmemally.
Collaboration betweerhe variousinstitutions is critical and can greatly assist in the sector

developing a best practice model of disability inclusion.

Page |99



7 Way forward

Following consultations with various DU representatives of the different HEIs the following way

forward is recommended:

9 As this report contains important information on the functioning of DUs at different HEIs, it
is imperative that the report be distritted to as many role players as possible and that

people be made aware of its content;

1 FOTIM, as section 21 organization, will be disbanded in the first quarter of 2011. The
impetus of this Project needs to be maintained and the findings and recommendaikers
forward regardless of its closure. It is proposed that FOTIM should recommend to the Ford
Foundation, who provided the funding for the research, to support HEDSA in taking the

findings forward and implementing the sectoral wide recommendations;

1 Within HEDSA urgency has arisen for the HEIs on a national basis to commit to its operations
and to finalise their membership applications. A national specialist body is required to act on
disability issues within the tertiary sector. HEDSA could provide adyoservices, could
support DUs in their daily operations with appropriate advice and can act as spokesperson at
the Department of Higher Education. In order to fulfill these objectives it should be
supported by all the HEIs. HEDSA as an emerging autisbogld be legitimised by the
Department of Higher Education and the HEls in order for it to become an authoritative

body in the sector.

1 HEDSA can further drive the process in cooperation with other role players to develop the
proposed national policy fraework (incorporating strategic objectives), the development of

a model for DU operations as well as job profiles and competency requirements for staff;

1 The role of disability coordinators and other support functions need to be profiled and
appropriate canpetency requirements indentified. These roles need to be professionalized
and appropriate training programmes put in place. Accreditation of professional staff should

take place via some national body. Potentially this could be another role for HED8#lto f

1 The sector needs to obtain the commitment and boyfrom the DoHET as well as CHE.
Although both have expressed their interest and commitment, they have a very important

role in ensuring and enforcing disability integration in the sector;
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1 The D®ET, for example, must explore appropriate funding mechanism to assist HEIs in
accommodating and integrating students with disabilities. Due to resource constraints many
HEIs need financial assistance and/or incentives for it to implement the proposalatsat
this report. For exampl e, a “per capita” con
be considered by the DoHET. Much could be learnt from the international experience in this
regard where governments provide funding to students but dtsdnstitutions. Monetary
incentives are awarded to HEIs who have attracted more students with disabilities, who
have successfully enabled students in completing their degrees and/or who conducts
research in the area of disability. Ultimately the financeard for disability integration
should filter through to individual lecturing and/or DU staff who fulfill their mandate in this
regard. The payment of a smlled student allowance to individuals to cover incidental
needs and its linkage to grants agdile under the current social grant system is an area
which requires further investigation. A funding model needs to be developed and the DoHET

will need to play a critical part in this;

1 The sector needs to further engage with the DoHET on matters araidgbuild on
discussions that have already taken place. A common understanding of the issues faced by

the sector and the guidance and assistance required from the DoOHET must be established.

1 An erroneous perception seemingly exists among some HEIs thhahtlegislation does not
create enforceable rights for students with disabilities. Fact is that many legally enforceable
instruments are already in place in South Africa which students can use when their rights are
being compromised. Based on the intetional experience a specific asgiscrimination act
can, however, raise the profile of disability issues and bring it more to the fore as a
compliance imperative. A specific section dealing with education is advisable as per
international developments. lis suggested that role players should advocate and lobby for

this possibility as it will bring clarity and guidance on how to deal with issues arising;

T A definition of “disability” mu st be consul t
This will @sure consistent and fair treatment of students and provide a consistent basis
against which to assess disability integration at the various institutions. A social model of
defining disability should be favoured, even though some elements of a medicalambpr
wi || remain in order to assess a student’'s f
learning in the conventional manner whilst other students will need reasonable

accommodation measures to be put in place.
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The sector needs to embark upon appriate data collection processes. As a first step, a
national disability profiling project needs to be conducted following agreement on the

definition of “disability”.

It is suggested that data be collected thereafter on regular intervals, first, onuheber of

students with disabilities enrolled at HEIs in South Africa as well as their retention and
progression and, second, on the number of students with disabilities making use of the
services of DUs at these institutions. Each of these recordingmsgsserves their own

purpose but ultimately give a holistic picture of what is happening within the sector relating

to disability. These two sets of data will indicate the overall representivity of students with
disabilities, will indicate access, retenti@md progression of these students, will indicate
reasonable accommodation needs, and will justify and substantiate the need for a
specialized unit offering services to studen:
Disabled Enrolment informitn should be kept and made available. In both cases some

verification of disability status needs to occur.

The DUs should agree on the quality and standardised service offerings and delivery to be
provided to students with disabilities and a service &y model should be developed by
role players. Individual organizations can customise this model when reviewing its current

DU operations or when establishing a new unit;

Future service offerings should address all types of disabilities. Psychosoci&hatidnal

disabilities, for example, were an area identified for future research and guidance;

DUs should further investigate and promote the business case for disability inclusion at their
institutions and should provide proof in terms of the benefigiabnetary and diversity
impact value for the institution. The value of the interaction between students with and

without disabilities and the enhancement it could bring must also not be under estimated;

HEIs should embark upon broader and more visible anggs campaigns. Currently much of

the awareness raising is events based whereas broader ongoing measures need to be
implemented. DUs should fenergise their awareness and advocacy function. This also
includes interventions for students with disabilitiés instill in them a work ethic and a

results and performance approach;

Compulsory skills based training must be offered at HEIs for lecturers to ensure the

implementation of universal design principles in teaching processes and methodologies.
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Due to thenature and cost implications of the above, a phagsedpproach is advisable. The sector
needs to agree on appropriate time frames, goals and enforcement mechanisms. Once again HEDSA

together with the DoE seem to be the most appropriate convenor and daf/the process.

Ultimately the commitment from the various HEIs will determine whether or not disability inclusion
remains a nice theoretical term or whether it becomes a reality in the lives of millions of students

with disabilities wanting and expeng to study in South Africa at tertiary institutions.
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8 Closing remarks

The abovechapters set out the findings of the Disability in Higher Education project conducted on
behalf of FOTIM by Disability Management Services. From an internationkdcahgberspective it is
clear that he dsability agendaneedsto be entrenched in the way in which théElsfunction as a
whole. Dsability inclusion shouldamelybe taken into account at all levels aimdall departments

and facultiesvithin HEISs.

The ®uth African society and tertiary sector, however, does not appear to be ready yet for total
faculty integration, although that would be the final aim, and is indeed still in transition. DUs at
tertiary institutions in South Africa thus have an importanlkerto play in ensuring the inclusion and
mainstreaming of students with disabilities within the sector and achieving the desired integrated
approach.

Current finctions vary greatlypetween theDUsoperating at the different HEBnd different levels

of sphistication exist irservice renderingMo st st i | | have a “techDUsol ogy
and institutions should move beyond towards aninterrogation of learning and teaching
methodologiesat their institutionsas per internationally progressiveodels.

A common futureservice delivery modeaieeds to be developed by role players in the tertiary sector
to support DUs functioning and effectiveness. This moéelds to be built on the premgf human
rights, universal access design and consumerggproachesThe development of a National policy
framework with strategic objectives is an imperative. This study intends to support the sector in
finding its way towards making disability inclusion a priority objective and through its findings and
recommendations provide evidence and practical considerations for implementation.
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Glossary of terms

CHE Council for Higher Education

DU  Disability Unit

HEI  Higher Education Institution

DoHET Department ofHigherEducatiorand Training

DoL Department of Labour
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Name of articleFunding for disabled students University of Nottingham

Websitehttp://www.nottingham.ac.uk/studentservices/supportforyourstudies/funding/index.aspx

Name of articleYour support needs an®isabled Allowance Keele University

Website:
http://www.keele.ac.uk/class/disabilityservices/yoursupportneedsdisabledstudentsallowance/

Name of ArticleWarwick University¢ Disabled students allowance

Website:http://www?2.warwick.ac.uk/services/tutors/aéability/allowances/

Name of articlelUniversity of Worcestex, Disabled student allowance

Website:http://www.worc ester.ac.uk/student/disability/1189.html

Name of ArticleHEFCE Widening participationand improving provision for disabled

Website:http://www.hefce.ac.uk/widen/sldd/fund0305-2.asp

Name of Article:Inclusive curriculum for disabled studentdniversity of Westminster

Website: http://www.westminster.ac.uk/study/disabilityservices/inclusive&urriculumfor-disabled
students

Name of Article:A new resource for disabled researchers

Websitehttp://sciencecareers.sciencemag.org/career_development/previous_issues/articles/2006
01 06/a_new resource for disabled researchers/(parent)/12046

Name of Article Diff-ability — Universities adequately supporting disabled students

Website: http://www.communitycare.co.uk/carespace/fams/diff-ability-are-universities
adequately8218.aspx
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Name of Article:Emerald research Open University

Website: http://www.emeraldinsight.com/journals.htm?issn=1066
2243&volume=1&issue=2&articleid=1670689

Name of Article:Accessible online Learning cours@pen University

Website: http://www3.0pen.ac.uk/study/postgraduate/course/h810.htm

Name of article: Research on idability and higher educatior- Access and Inclusiofor the
Cognitively and Intellectually Disableahiversity of Gothenburg

Website http://www.di sabledstudents.eu/drupal/sites/default/files/1st%20AHEAD%20workshop%2
Oprogram.pdf

Name of article.Listening to students: The experiences of disabled students of learning at university

Website: http://resources.glos.ac.uk/shareddata/dms/C3F1FF32BCD42A039A5FF43CBFFFB2D6. pdf

Name of article:Enhancing quality and outcomes of disabled studeniSentre for Research in
Education Inclusion and Diversity (CREID)

Website: http://www.creid.ed.ac.uk/projects/quéityoutcomes.html

Name of article:;Towards the integration of disabled students in universitiémiversity of Almeria

Website: http://web.quni2005.upc.es/news/detail.php?chlang=en&id=1459

Name of Article:Times higher education

Website: http://www.timeshighereducation.co.uk/story.asp?storyCode=191102&sectioncode=26

Name of artcle: What are disability Experiences of learning at universi{gele University

Website: http://arrts.gtcni.org.uk/gtcni/bitstream/2428/49115/2/keele.docds.pdf

Name of Article:lngenta connect Managing the transition to university for disabled students
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Website: http://www.ingentaconnect.com/content/mcb/004/2010/00000052/00000002/art00005

Name of article:Study shows more disabled students dropping-eW¥hat are the universities doing
wrong? Durham University (Deaf Discrimination)

Website: http://www.quardian.co.uk/education/2010/may/25/diabledtudentdrop-out-university
increase

Name of article:Support ServicesGhent University

Website: http://www.ugent.be/en/facilities/support/overview.htm

Name of article: Disabled StudentdJniversity of Greenwich

Website: http://www?2.gre.ac.uk/students/disability

Name of Article Disabled Students Staffordshire University

Website: http://www.staffs.ac.uk/courses and study/disabled students/

Name of article:About us- Mararyk University

Website: http://www.muni.cz/general/about

Name of article:Disabled Access and Hiies - Melbourne School of graduate

Website: http://www.gradresearch.unimelb.edu.au/aboutus/facilities/disabledaccess.html

Name of article: Dr Carol Robins@Education University Brighton

Website: http://www.brighton.ac.uk/education/contact/details.php?uid=carl16

Name of article Support for students Post graduate study and research degi®keffield Hallam
University

Website: http://www.shu.ac.uk/study/pag/support.html
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Name of article:Disabled sport British universities & colleges sport

Website: http://www.bucs.org.uk/page.asp?section=15556&sectionTitle=Disability+Sport

Name of article:Armineh Sorenian- Research student Sociology and Social Peligyiversity of
Leeds

Website: http://www.sociology.leeds.ac.uk/research/students/soorenian.php

Name of article:Birmingham City University

Website: http://www.bcu.ac.uk/studentinfo/about-studyinghere/students-with-disabilities

Name of articlemproving provision for disable postgraduate research students

Website: http://www.aqgr.org.uk/Content/draft147

Name of article: Premig Making Research Education Accessigldew Castle University

Website http://www.ncl.ac.uk/students/wellbeing/disabiliysupport/premia.htm

Name of article:SIG Inclusiorinclusive Research Communitie$he Higher Education Academy

Website: http://www.psychology.heacademy.ac.uk/networks/sig/irc.asp

Name of article:Status of mainstream education disablistudents in India A research study

Website: http://www.aifo.it/english/resources/online/books/cbr/incedu
india%20NCPEDP%20audit.pdf

Name of article: DEIP Disability Research project: Equality and Diversitg University of Sussex

Website: http://www.sussex.ac.uk/equdiies/1-2-9.html

Name of article: Disabled students in higher education and quatitZurrent public Policy issues
University of Birmingham

Website: http://www.qualityresearchinternational.com/papers/konur.pdf
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Name of article: Disabled Research Status of Edioca- Status of mainstream

Website: http://www.karmayog.org/library/libartdis.asp?r=152&libid=125

Name of aticle: Research to transform lives of disabled learnefsesside University.

Website:
http://www.tees.ac.uk/sections/research/news_story.cfm?story id=3456&this_issue_title=May%20
2009&this _issue=192

Name of article: Can you help? Student changdlniversity of Salford

Website: http://students.salford.ac.uk/news/?id=531

Name of article: Participatory research approaches with disabled studetdUniversity of
Southampton

Website: http://www.slideshare.net/Jane65/participatoryesearchapproacheswith-disabled
studentsv3

Name of article:Boost for study students University news- University of Canterbury

Website: http://www.comsdev.canterbury.ac.nz/nes/2010/100322a.shtml

Name of article: BBC News UK Education University sites failed disabled

Website: http://news.bbc.co.uk/2/hi/uk news/education/8204999.stm

Name of article:Media— Princeton University

Website: http://media-dis-n-dat.blogspot.com/2010/05/princetofuniversitydisabled
students.html
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Annexure A z D z Data Collection Instruments

Questionnaire for Students with Disabilities
Introduction

Explain the aim of the project and the purpose for which the information gathered will be used.
Ensure that they have provided consent either verbally on tape or a written signed consent. Make
sure that the respondent understands that they do not need tswer a question if they do not
want to and that they can end the interview at any time if they feel uncomfortable.

Institutional information

A. Interviewer to note:
1. Name of Institution:
2. Date of interview:
3. Name of interviewer:
4. Length of interview (appeamate if not timed):
5. Mode of interviewing: 1 = telephone 2 = receive whilst on site visit
6. Type of interview: 1 = student

Demographical information

B. Il °"m going to ask you some background questi ol
1. Your name:
2. Your age?
3. Your gender?
4. Wha population group are you from
5. What was your language of education at school?
6. Year of study?
7. Course studying?
8. How many years have you spent at university so far?

9. What is your disability?

10. What was the age of onset of the disability? (i.e. at birth or later in life) years
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11. What type of school did you attend prior to registering at the Institution? (i.e. mainstream
or 'special’)

12. What are your main educational needs at [NAME OF INSTITUTION] related to your
disability?

Questionnaire

C. Let’' s discuss your experiences so far at thi
about all aspects of being a studenapplying to study, registration, everyday lectures and
tutorials, exams, attitudes of staff and nalisabled students, aess to facilities etc. If you
are thinking about a particular aspect tell me what you are thinking about.

Questions and standard responses Notes on open ended responses

General needs and services

1. What are your needs assaudent
with a disability? List and explain

2. Do you have all the resources
necessary to meet your study need
Explain
1 =yes always;

2 = yes, sometimes;
3= no.

3. What services should be offered by
the Institution and/or the Disability
Unit to students with disabilities? Lig
and explairfor your disability
specifically and more broadly for
other types of disabilities

4. Which services are currently
delivered and whih are not? List an
explain

5. How adequately do these services
address your needs? Explain
1 = very adequately;
2 = adequately;
3 = inadequately;
4 = very inadequately.

6. How do you finance your studies?
Does the institution provide any
financial assistance? Explain

Disability Units and/or designated resources

7. Do you have easy access to the
Student Disability Unit (if any)? Or
other similar designated person at
the Institution? Explain
1 = very easy access;
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2 = reasonable access;
3 = poor access;
4 = very poor access.

Is there a sufficient number of staff
in the Unit to meetstudentneeds
timeously in your opinion (if any)?
Explain

1 = yes always;

2 = yes, sometimes;

3=no

Should persons with disabilities be
employed in theDisability Unit (if
any)? Explain

1 =yes;

2 =no;

3 = not sure/ don

10.

Does the staff in the Unit/designate
person demonstrate a good
understanding of disability issues
andstudentneeds?Explain

1 = yes always;

2 = Yes, sometimes;

3=No

11.

What competencies should the
staff/personhave? List and explain

12.

Where are the current gaps in staff
competenciesn your opinior? List
and explain

13.

Does the Disability Unit have the
resources to address your needs e.
budget, facilities, equipment etc (if
any)?Explain

1 =yes, always;

2= yes, sometimes;

3=no

14.

What role do the students play in th
functioning of the Unit?

15.

What role do thestudents play in
their own functioning and ability
to be effective and to ensure the
inclusion?

Physical infrastructure, technology and assistive devices

16.

Is the carmpus environment
accessible i.e. residential
accommodation,ndoors and out
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door facilities etc? List the gaps and
explain

1 = most of the buildings;

2 = yes but only some of the
buildings;

3 = no, none are accessible

17.

Is special technology or assistive
devices available to meet the needs
of students with disabilities? Explair
List the gaps if any

Staff

18.

Are teaching and administrative staj
adequately equipped and trained to
deal withstudents with disabilities?
Explain

1-yes always;

2 = yes sometimes;

3=no

Explain

19.

Do you experience any attitudinal
barriers withinthe Institution?
Explain

1-yes always;

2 = yes sometimes;

3=n0

Reasonable accommodation

20.

Howadequate are the reasonable
accommaodations that are provided
to individualstudents with
disabilities7ZExplain and cite
examples

1 = yes always;

2 = yes sometimes;

3 = never

Integration and nondisabled students

21.

Do nondisabledstudents integrate
freely withstudents with disabilities?
Where are thebarriers to
integratior?

1 = yes always;

2 = yes sometimes;

3 = never.

22.

Do nondisabledstudents offer
assistance when required? Explain
1 = yes always;

2 = yes sometimes;

3 = never

23.

Do you have more nedisabled

friends than disabled friends on
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campus? Explain
1=yes;2=no

Integration

24.

Could the Institution do more to
support the integration oftudents?
Explain

1 = Yes definitely;

2 = yes maybe;

3=no

25.

Dostudentswith disabilities
participate equally in sports, cultura|
and social events on campus? Expl
1 = yes most of the time;

2 = yes hut only sometimes;

3 = never

26.

Are there disability specific
structures, events etc on campus
targeting onlystudents with
disabilities? Are these beneficial to
students with disabilities? List and

explain
1 =yes;
2 = no;
3 = not sure/ don
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Student Focus Group Guideline

Introduction

Hello and welcome to this focus group discussion. You have all agreed to participate in this focus

group discussion and each of you should have signed the consent form as well. Before we start let

me set a few ground rules for the discussion.

Aim

There are naight or wrong answers. We are interested in getting your completely honest
views, experiences and insights on the role and functioning of the disability unit within this
university and/or your experiences within the institutions. We want to understarnuidra
experienced by you, if any, accommodation needs and possible ways of addressing

perceived shortfalls, if any.

The choice of whether to participate or nags yours alone. However, we would really
appreciate it if you do share your thoughts with tiwough participating in the group

discussion.

We guarantee confidentiality of the information whereby we will not link any information
from this group to any of your names in any reporting we do. We cannot, however,
guarantee full confidentiality of thénformation as we cannot ensure that no one in this
group will repeat what any of you said in the group. Please do not divulge any of the
personal information provided by participants to people outside of the group. We would like
to ask that if you do distss the group discussion later, please do not link anything you say to

any names of people in the group.

Please try and keep to the rule of one person talking at a time and making sure that you give

each other space and time to say what you want to say.

Remember that you can leave the group at any point in time if you no longer wish to

participate.

The discussion will be recorded and a note taker is taking notes as a precaution as well.

The aim of this study is to describe and analyse the extent to which the needs of students with

disabilities have been addressed by institutions of higher education on a national basis in SA. Service

delivery to students with disabilities needs to be detémed. The role and functioning of disability

units at different tertiary institutions in South Africa are also assessed. The results of the study will
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be used to start developing guidelines and standards for how tertiary institutions could ensure
equitable opportunities and improved inclusion of disabled students. These Focus Groups form part
of a broader review process to gather information about the position of persons with disabilities at

SA higher education institutions. Institutional needs are alswsicered.
Topics for discussion

To be used as a guide for the discussion by the facilitator and as probes when required. The order of

discussion is not important.

1. How many of you use the services provided by the disability unit at your institution?

De<ribe why you use it/ why you do not use it.

2. What are the main services that are provided currently by the institution/disability unit? Are

there other services that you think should also be provided?

3. Let’s talk about your andarpvighrthie disabiligyunit.aCan youh e

give me some examples of both good and bad experiences?

4. What role do students with disabilities play in the functioning of the disability unit? (e.g. do
students with disabilities have a say in the running, do tinflyence how effective it is, do
they themselves create barriers for how effective it is, etc.

5. What role does the individual with a disability play in their own functioning and ability to be
effective and successful students as well as in their own iate@g and inclusion within the

higher education context?

6. Does the institution provide services that cater more fully for some types of disabilities

compared to others? Describe and explain.

7. When embarking on tertiary education, a learner needs to fint about the right course,
apply, attend the course and pass exams. In all these different stages what problems or good
experiences have you and other learners with disabilities experienced? Are these general

trends at this institution or specific to certatypes of disabilities only? Describe and explain.

8. As students with disabilities describe your day to day life on cammisat you are involved
in and how you are included by other students, and so on. How much of these experiences

are facilitated by le disability unit or hindered by the lack of services?

9. What barriers do you experience to your full participation at the institution?
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10.

11.

12.

13

14.

15.

4

What is your main source of funding and how adequate is it e.g. bursaries, loans, family

support etc.?
What reasonable @ommodations have been put in place for learners with disabilities?

Do you think the disability unit should remain as is? If not what changes would you like to

see?

. What are other proposals you can make in order to better the services rendered by the

indtitution to you as a learner with a disability?

Do you think the age at which a disability starts, makes a difference to how a disabled
student copes in tertiary education?

Do you think the type of schooling (mainstream or 'special’) a disabled chéd/esl, makes
a difference to how they cope in tertiary education?

Conclusion and contact details

Thank you for participating in the group. If you have any further comments or issue you want to

discuss please discuss these with me or contact me on the following:

Name of facilitator: <>

Phone: <>

Cell: <>

Email; <>
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Disability Unit Self AssessmentQuestionnaire
Introduction

Explain the aim of the project and the purpose for which the information gathered will be used.
Ensure that you have consent either verbally on tape or written signed consent. Make sure that the
respondent understands that thego not need to answer a question if they do not want to and that
they can end the interview at any time if they feel uncomfortable.

Institutional information
A. Interviewer to note:
1. Name of Institution:
2. Date of interview:
3. Name of interviewer:
4. Length @ interview (approximate if not timed):
5. Mode of interviewing: 1 = telephone; 2 = face to face
6. Type of interview: DU Staff

Demographical information
B. Il °"m going to ask you some background questi ol

1. Your name:

2. Your age?

3. Your gender?

4. What population group are you from?

5. What are your qualifications?

6. Position within Institution?

7. What is the reporting structure for the Disability Unit?

8. How many years have you been working at the institution?

9. Do you have a disability? . If yes, what type?

Institutional Questionnaire

C. Let’' s discuss your experiences at this insti
the designated person dealing withsdbility issues. When answering think about all aspects
of working with students — students applying to study, student registration, everyday
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lectures and tutorials, exams, attitudes of staff and ribsabled students, access to facilities
etc. If you arehinking about a particular aspect tell me what you are thinking about.

Student numbers

1 Whatis the total Student Get a copy of their application form to indicate
Population at your Institution as types of disabilities- how this is reported on the
indicated by your list of students HEMIS (Higher Education Management
registered in the DU? Provide Information System)
evidence

2 What are the di Provide evidence

demographics? (i.e. populati
group, gender, Faculty
breakdown). Please explain how
the number was calculated.
Disability defined and categorized

3 How does the Institution define Provide evidence by means of Disability Policy
“disability”?
4  What are thedisability types or Provide evidence.

categories recognized by the
Institution? Number of students
enrolled in each? Explain
categorization. Breakdown and
indicate which are most common
5 What study programmes are
students with disabilities enrolled
for? Explain
Policy and/or strategy
6 Does the Institution have a policy|
and/or strategy on disability for | Obtain a copy of policy verify that what they say is
(a) Employment of staff with | being done, is mandated in the policy OR what is be
disabilities? Describe if | done versus what should be done.
yes.
(b) Service delivery to
students with disabilities?
Describe if yes
7 Are these documents well known
within the Institution and/or
enforced? Explain

Enforcement
8 Whataccountability is there with Besides accountability, one could ask about foru
staff to ensure disability equity that exist to ensure equity, reporting structures e
and integration at the Institution?,
Explain

Disability Unit (if applicable)
9 What is the number of staff
employed inthe DU and their
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positions?

10

What is the number of persons
with disabilities employed in the
Disability Unit and their positions
Give number and roles

11

Describe the DU's reporting lines
within the institution

Explore position of power of DU or Head of DU a
the institution

12

State briefly t
vision and mission.

13

Do you work with the Disability
Units at other educational
institutions? Explore

14

In relation to other functions and
departments &the Institution,
how is the unit viewed in terms o
its relevance and/or perceived
importance?

15

What is the Institution's long term
vision for the unit? Does it form
part of 5year strategic plan?

16

Comment on the adequacy of:

(a) your staff complement?

(b) your staff competency level

(c) Your staff motivation and

performance

(d) your budget

(e) Student Financial suppo#t

Bursaries and loans

(f) university policies

(g) Disability policies and strategies

(h) your premises and location

(i) your equipment andacilities

() support from other departments

(k) collaboration with teaching staff

() utilization of services by students
with disabilities

(m)cooperation from students
without disabilities

17 What role do the students with
disabilities play in the functioning

of the Unit?
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18 What role do the students play in
their own functioning and ability
to be effective and to ensure thei
inclusion?

19 If not part of a designated Unit, is
there a designate person(s)
dealing with disability issues and
what department does he/she
form part of? Explain

Service Delivery

20 What services does the Institutiol
/ DU (as applicable) provide in
relation to disability to:

(a) Students with disabilities?

(b) Studentswithout disabilities?

(c) Teaching staff?

(d) Administrative staff?

(e) Other departments and
structures?

() New applicants with disabilities?

(g) Potential bursars and bursar
grantors:

(h) Potential employers?

(i) The community?

(j) Other

21 Do students witlcertain types of
disabilities make more use of the
services than others? Explain

22 What needs are being addressec
successfully and why? Explain af
cite examples

23 What needs are not being
addressed adequately and why?
Explain and cite examples

24  What services do the

Institution/DU not offer that you
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should be? Why are they not
being offered? Explain and cite
examples

25

What services are the
Institution/DU offering that you
should NOT be offering? Explain
why and cite examples

26

What are the keygervice delivery
challenges the Disability unit
faces?

27

What are the common complaint;
about the DU received from staff
and disabled students? What are

Staff:

the mechanisms for submitting
complaints and how are they
received by the targeted staff?

Disabled students:

28

What improvements would you

like to implement in your service
delivery and how would you think
these can best be achieved?

What improvements?

How to achieve them?

29

1-yes always; 2 = yes sometimes; 3

no

Are teaching and administrative
staff adequately equippednd
trained to deal with students with
disabilities? Explain

30

1=

no

Do any attitudinal barriers exist
within the Institution in your
opinion? Explain

yes always; 2 = yes sometimes; |

Physicainfra-structure, technology and
devices

31

How adequate is the infra
structure access on campus to
students with diverse disabilities?
Give examples

32

Is special technology or assistive
devices available to meet the
needs of students with
disabilities7Explain. List the gaps
if any

33

Is the DU staff trained in how to
provide and maintain assistive
technology?
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Reasonable accommodation

34 How adequate are the reasonabl
accommodations that are
provided to individual students
with disabilities? Give examples
and describe whether adequacy
varies across different types of
disability:

1 = yes always;
2 = yes sometimes;
3=n0

Varies from diability to disability

Conclusion

35 How adequately do the current
services address the needs of
students with disabilities in your
opinion? Explain. List the gaps if
any
1 = very adequately;

2 = adequately;
3 = inadequately;
4 = very inadequately.
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LIST OF SUPPORTING DOCUMENTATION REQUIRED THAT MUST BE SUBMITTED TOGETHER
WITH THE COMPLETED QUESTIONNAIRE:

1.

2.

DISABILITY POLICY DEALING WITH STUDENTS WITH DISABILITIES

DISABILITY POLICY DEALING WITH EMPLOYMENT OF PERSONS WITH DISABILITIES
DISABILITY UNSTRUCTURE

VISION, MISSION AND/OR STRATEGIC PLAN OF DISABILITY UNIT

LIST WITH DEMOGRAPHICS OF STUDENTS WITH DISABILITIES INCLUDING AGE, GENDE!
RACE, FACULTY AND PROGRAMME ENROLLED FOR

DEFINITION AND CATEGORISATION OF DISABILITY UTILISED BY YOUR INSTITUTION

COPIES OF ANY ENVIRONMENTAL ACCESS REPORT AND/OR ATTITUDINAL SURVEYS
CONDUCTED RELATED TO DISABILITY AT THE INSTITUTION
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Institutional Questionnaire
Introduction

Explain the aim of the project and the purpose for which the information gathered will be used.
Ensure that you have consent either verbally on tape or written signed consent. Make sure that the
respondent understands that they do not need to answer a tjoesf they do not want to and that

they can end the interview at any time if they feel uncomfortable.

Institutional information
A. Interviewer to note:
1. Name of Institution:
2. Date of interview:
3. Name of interviewer:
4. Length of interview (approximate ibhtimed):
5. Mode of interviewing: 1 = telephone; 2 = face to face
6. Distance learning = 1, Residential = 2

Demographical information
B. Il °"m going to ask you some background questi ol

1. Your name:

2. Your Age?

3. Your gender?

4. What population grougare you from?

5. What was your language of education at school?

6. Position within Institution? 1 = Academic; 2 = Administration and support staff
7. Level of position?

8. Department?

9. How many years have you been working at the institution?

10. Do you have a disabii? . If yes, what type?

Questionnaire
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C. Let’ s discuss your experiences at this insti
dealing with learners with disaliies. When answering think about all aspects of working with
students — students applying to study, student registration, everyday lectures and tutorials, exams,
attitudes of staff and nomlisabled learners, access to facilities etc. If you are thinkimgut a

particular aspect tell me what you are thinking about.

Questions and standard responsey Notes on open ended responses

General

1. Define your role in the
Institution and your interactions
with learners with disabilities?
Explain

Policy and/or Strategy

2. Does the Institution have a
policy and/or strategy on disabilit
for:

a) Employment of staff
with disabilities?
Describe

b) Service delivery to
students with
disabilities? Describe

Are these documents well known

within the Institution and/or

enforced?

Enforcement

3. What accountability is therg
with staff to ensure
disability equity and
integration at the
Institution? Explain

Disability Unit or designated
person

4. Does thenstitution have a
Disability Unit or
designated person dealing
with learners with
disabilities? Explain

1=yes; 2 =no

If applicable:

5. What were the Institution's
objectives in establishing
the Disability Unit? Explain

6. Is the Unit achieving these
objectives? Explain and giv
examples

7. What can the Institution do

to improve the efficacy of
the Unit? Explain and give
examples
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8. In which areas has the Unit
performed well in your
opinion? Explain and give
examples

9. What role do the students
with disabilities play in the
functioning of the Unit?

10. What role do the students
play in their own
functioning and ability to be
effective and to ensure
their inclusion?

11. Have the attitudes of staff | The Disability Unit:
and other students change|
in any way towards
disabled students because| Something else:

of
a. the Disability Unit?
b. Something else
happening?
12. In relation to other

functions and departments
at the Institution, how is
the Unit viewed in terms of
its relevance? Explain

13. What is the Universities
long term vision for the
Unit? Explain

If applicable, i.e. if there is a person designated to work with disabled students:

14. What role has the
designated person played i
ensuring disability equity
andintegration? Explain

Service delivery

15. What services should be
offered by the Institution to
learners with disabilities?
Explain

16. Which services are
currently delivered and
which are not? Explain and
cite examples

17. Is the campus environment
accessible i.e. residential
accommodation, indoor
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and outdoor facilities etc?
List the gaps and explain
1 = most of the buildings; 2 = yes
but only some of the buildings; 3 5
no, none are accessible

18. Is special technology or
assstive devices available
to meet the needs of
learners with disabilities?
Explain. List the gaps if any

19. Are teaching and
administrative staff
adequately equipped and
trained to deal with
learners with disabilities?
Explain

1 = yes always; 2 = yes sometime

3=n0

20. Do any attitudinal barriers
exist within the Institution
in your opinion? Explain

1 = yes always; 2 = yes sometime

3=n0

21. How adequately do the
current services address th
needs of learners with
disabilities in your opinion?
Explain. List the gaps if any

1 = very adequately;

2 = adequately;

3 = inadequately;

4 = very inadequately.

Reasonable accommodation

22. How adequate are the
reasonable
accommodations that are
provided to individual
learners with disabilities?

Explain and cite examples
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Appendix 2

Report of the Benchmarking and Best Practice Project

INTRODUCTION

The Disability Benchmarking Project forms part of the FOTIM Disability in Higher Education Project,
funded by the Ford Foundation. Benchmarking activities were conducted to allow all South African
Higher Education Institutions to salfsess against specific international standards and practices.
The United Kingdom was selected as a comparative country as déeirces to students with
disabilities are well established with processes that ensure these students are properly supported in

higher education.

Various organisations which support disabilities within the higher education sector in the United

Kingdom wee investigated and visits to disability units at universities were also conducted. The

information that was gathered during the investigation is presented in this summary report and will

allow South African institutions to discover new ideas, improve sesvcurrently provided, obtain

data to support decision making, set new standards and assist in the reformation of structures and

policies within universities.

When planning the benchmarking visits, different types of universities were targeted so asdo ge
wide spread of information. The chairperson of the National Association of Disability Practitioners
provided suggestions as to which organisations and institutions should be visited and we were
guided by her knowledge and experience. The followingd@&abilityrelated organisations and

universities were targeted and included in the activities:

National Association of Disability Practitioners (NADP)
National Bureau for Students with Disabilities (SKILL)
Equality Challenge Unit (ECU)

Warwick University

Sheffield Hallam University

=A =/ =4 =4 4 4

Cambridge University

DISABILITY ORGANISATIONS

Many organisations and associations exist in the United Kingdom to support people with disabilities.

Three organisations that directly affect higher education were visited.
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The National Association of Disability Practitione@@NADP)is a pofessional association fahose
practitioners working in the tertiary education sector involved in the management or delivery of
services for disabled students. Thaiyn to promote excellence ithe quality and consistency of
educational support services provided for disabled students, and work to improve the professional
development and status of disability service staff through peer support, education, communication
and leadership. This is ache by representing disability staff at appropriate fora; drafting codes of
practice; encouraging Continuing Professional Development; peer support and peer mentoring;
information on qualifications and training; conferences and educational events; dissgonirof

good practice. Through thidADP discussion list, practitioners share policies, practices and advice on

specific cases.

The National Bureau for Students with Disabilities (SKILL) igkdbasedindependent charity that
promotes opportunities forpeople in learning and entry to employmenthey povide a free
information and advice servider individual disabled people and the professionals who work with
them, via a freephone helpline, email and the website. SKILL also informs and inflyerticgs
makersto improve legal rights and support for disabled people. Theynpte best practice through
keeping professionals up to date and informed about policy changes, running topical conferences
and seminars, producing publications, consultancy and itrgirservices as well as research and
developmental projects. The services and information provided by SKILL help prospective students in
making the appropriate career and education choices and eases their transition from the school to

the tertiary environnent.

TheEquality Challenge Un{tECU}upports the higher education sector to realise the potential of all
staff and students, whatever their race, gender, disability, sexual orientation, religion and belief, or
age, to the benefit of those individualkjgher education institutions and society. They work in
partnership with institutions and organisations, undertaking projects and research and providing
practical support and guidanc&hey are the formal body that takes care of equality and deal with

the legal issues.

These three organisations work together in assisting students with disabilities, towards the greater
goal of providing equal access. Each organisation has a different emphasis, their activities benefit

students, and institutions in terms fding, policy and good practice.
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DISABILITY UNITS

The services provided to students with disabilities at universities are supported by an effective

financial system. There are clear processes and procedures in place for students to apply, be

assessed andeceive the necessary equipment and support required for them to succeed in their

studies. A strong legislative framework informs practice and services.
Legislation

The UK Equality Act 2010 brings together nine separate pieces of legislation into deeAgihg
simplifying the law and strengthening it in important ways to help tackle discrimination and
inequality. As different sections of the Act are gradually brought into force, the Act will replace all

existing equality legislation.

The Act introducesew measures that will have direct implications for higher education institutions

in the UK.

Funding

Sources of financial assistance for disabled students include:

1 Disabled Students’ Allowances

1 Access to Learning Fund

1 Disability Living Allowance

1 Employment and Support Allowance

These are paid in addition to the standard student finance package.

Students with disabilities can apply to the
them with specialized equipment; nemedical helpers; gneral and travel expenses. Students are
required to provide evidence of their disability with their application. They then receive an

assessment by a trained assessor to ascertain the individual requirements of each student.

It is the responsibility oBocial Services to meet the diyday needs of people with disabilities.

Educational and/or training service providers have a legal duty to meet the educational needs of

their students, but it is the responsibility of Social Services to provide meeigaiscor assistance

outside of any educational needs
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Services

Services differ at institutions depending on factors such as budget, perceived importance of
functions of the unit etc. All universities in the United Kingdom are required by law to provide
seavices to students with disabilities, which are delivered at all universities for all types of disabilities.
In South Africa, the White Paper 6 on Special Needs Education recommends that facilities for
students with disabilities are organised on a regidresis, but does not detail how this should be

implemented.

In general, the UK Disability Units provide aocdinating function, rather than providing services
directly to the students. Services to students with disabilities are all provided by theidigra
examination centres, building departments etc. This is in contrast to South African universities where
the Disability Units take on the overall responsibility for all support services for disabled students,
and often provide access to information iternative formats, provide the space to write

examinations and generally provide all services-fiestd to students.

In the United Kingdom, the Disability Units rely on having good links with those support units
rendering the services to students withisabilities. They do not provide venues for students with
disabilities, as opposed to South African institutions where students with disabilities gather and
receive assistance. This allows the students to take responsibility for all aspects of theds.studi
They are able to access their material directly in the libraries. The examination centres have venues
that cater for students who require extra time or equipment. Examinations are coordinated by the
faculty in conjunction with the examination centrdsach faculty has a representative staff member
who liaises with the Disability Units and their students. It is the responsibility of the faculty to make
necessary coursework adjustments for their students with disabilities. The Career Centres work with

the Disability Units on employability programmes.
Scribes

Some of the institutions visited use pegtaduate students to scribe for students with disabilities.
Others prefer to use retired staff members. Some institutions make use of external agencies. Scribes

are trained on note and exam taking and are paiddpthe DSA.
Assessment Centres

The National Network of Assessment Centres is awldé network of specialist services that
facilitate access for disabled people to education, training, employment and personal development.

Funding authorities usually regat DSA applicants to undertake an independent assessment of their
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needs at established Assessment Centres, to ensure that they are getting the best possible
assistance from the allowance. Generally, these assessments look at a student's individua learni
support needs in relation to their course and might include the use of assistive or other technology;

support workers; mentors, and/or ergonomic study environments.
Process

Information is readily available for students and staff, and the process fdyiagdor the DSA and

receiving an assessment is clear and well understood by all practitioners.
Learning Disabilities

It was remarkable to note the high number of students with learning disabilities at all institutions. It
is the disability category witthe highest number of students. This is one area where services are
given directly to students by a staff member in the Disability Units. Most Units employ at least one
staff member who assists students with learning disabilities. Assistance includgsavision of
scribes; oneon-one tuition and teaching of skills; extra time; relevant software; sticker identification

on examinations and assignments; mentoring etc.
Diagnostic Assessments

Staff members at the Disability Units are generally able talgohinitial screening assessments for
learning impairments. If a full diagnostic assessment is required for a student, the assessment is

conducted externally and paid for by the Access to Learning Fund.
Coding

The process of assessing and assisting SWbhanced by a standard coding system that all+ole

players use.

WAY FORWARD (SOUTH AFRICA)
Policy and legislative framework

There is evidence indicating that the needs of students with disabilities are well served in the UK,
despite some challenges that are faced. South Africa is lagging behind in its support of students with
disabilities in the higher education sector duethe lack of a national legislative framework, no anti
discriminatory act, as well as no framework for the support of students with disabilities in higher

education or other educational levels. Without clear guidelines or policies, the status quo will
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reman and these students will continue to be doubly marginalised and will not reach the required
employment equity targets. If such a framework were in place, institutions would have a standard
definition and categories of disabilities, which would then léaé@nproved reporting and enhanced

support to students.
Funding

There is a critical lack of funds to support students with disabilities in higher education in South
Africa, both for the individual student as well as for the institutions. Institutionscareently not
meeting their human rights responsibilities because of the financial cost of supporting students with
disabilities. NSFSAS is currently the only state funding body in South Africa, and therefore very few
students are able to access higher edtion and succeed in their studies. NSFSAS guidelines are
formalised and geared towards the payment of assistive devices. They do not fund human support

(scribes, sigitanguage interpreters and note takers etc) which are indicated for certain disabilitie
Standardisation

An effective national higher education legislative framework, with clear definitions of the term

“di sabilities”, wi || all ow for:

i Standardisation of codes and categories of types of disabilities, which will assist in providing
accurate d&a collection.

I Standardised assessment processes and practices, relevant to the South African context,
could also be developed.

1 The standardisation of guidelines for the granting of reasonable accommodation e.g. extra
time.

1 Standardisation of best practdc

On a practical level, the following suggestions were made by experienced disability practitioners in

the United Kingdom that South African staff could make use of:

1 Use a sticker system to alert academic staff that a paper or assignment they are msurking
from a student that has been diagnosed with specific learning difference. They should make
allowances when marking e.g. language, grammatical errors etc. Guidelines for marking
should be made available to all academic staff.

1 Create good working relatiships with university departments and faculties.

9 Address fears about the practicalities of supporting students with disabilities.
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1 Form a Disability Interest Group with members from all faculties and support services e.g.
facilities, libraries. Meet witlthem every semester and discuss pertinent issues.

1 Anticipate accommodating students with all types of disabilities, and prepare for them
before they arrive.

1 The considerable money that is spent on making buildings accessible is only spent once and
is an ivestment in the future of many students and staff; including those who become
temporarily “disabled” e.g. knee surgery.

1 When faced with resistance from teaching staff, ask them to identify what isxegotiable,

before looking at reasonable adjustments.

f Disability Practitioners are often snewed un
fighting” ratdédeentiham” “fiAiem towards prevent
reactive.

CONCLUSION

With the adoption and implementation of the abovenmt®ned recommendations, the future for
potential graduates with disabilities is bright, and much more is possible. As Helen Keller wrote:

“Al one we can do so |l ittle; together we can do s

Report written by Tanya Healey, Anlia Pretorius arah® Bell
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